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Abstract 
The Impact of a Student Advisory Program  
 
on School Climate at a Suburban High School 
 
Christopher J. Adams 
Drexel University 
Dr. Joyce Pittman 
Having a wide variety of students with academic and socially diverse backgrounds could 
lead to school climate challenges for the students, teachers, and administrators.  The purpose of 
this study was to determine the effect a student advisory program has on the school climate in a 
suburban high school.  This study aimed to answer three research questions.  The central 
research question was: What is the effect of a high school student advisory program on the 
school climate, students’ sense of belonging and connectedness in the school community?  The 
sub-questions related to the central research question are:  How does feeling more connected to 
the school and building relationships influence students’ perception of the school climate?  How 
does a student advisory program at a suburban high school enhance the students’ sense of 
belonging?  How does networking with other students about the school environment affect the 
overall school climate?  The researcher believes student advisory programs can positively 
influence a school’s climate thus leading to students feeling more connected to their school with 
an increased sense of belonging.  The conceptual framework reviews three themes: student 
advisory programs, connectedness and building relationships, and school climate. 
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Chapter 1: Introduction to the Research 
 
Introduction to the Problem 
 
 Sullo (2007) stated: “Related to the universal need to belong and connect, positive 
relationships improve the mental health of students and connected, happier students are likely to 
do high quality academic work" (p.16).  Students thrive in environments where they feel 
comfortable and valued by teachers and peers.  Supportive and positive peer relationships 
motivate students to attend and engage in school (Garcia-Reid, Reid, & Peterson, 2005).  
Administrators continue to seek ways to connect students to the school environment creating a 
positive sense of belonging.  There are many opportunities such as extracurricular activities, 
hobbies, or volunteer service (Boyington, 2014) in suburban high schools for students to be 
involved but allowing the students to make the decision is not always enough to encourage them 
to be active.   
 Student advisory programs have become popular in schools across the country.  They 
create avenues for students to feel better connected to their academic and social environments at 
their high school.  Some students often appear to transition from class to class and go about their 
normal day without any recognizable issues even when there are underlying social or academic 
issues.  Connections to their school may improve all aspects of their school environment 
(Education Northwest, 2011).  
 Student advisory programs vary in the main reason they are implemented whether they 
are intended for academic monitoring, college and career planning, or influencing the school 
climate.  Student advisory programs are frequently implemented by schools as a way to 
strengthen connectedness between adults and students and foster a personalized and supportive 
school culture (Education Northwest, 2011).   A student advisory program is one strategy large 
schools use to enhance adult-student relationships (McClure, L., Yonezawa, S., & Jones, M., 
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2010).  There is not a widespread research-based best practice for implementing and maintaining 
advisory programs.  Each school must determine its goals and develop an advisory program 
around them.  Determining the impact student advisory programs have on the school climate will 
increase or decrease student advisory program initiatives for schools.  This research study will 
focus on the influence a student advisory program has on the school climate.    
Statement of the Problem to be Researched 
The focus of the problem in this study was to determine whether a student advisory 
program affected school climate, student perceptions of belonging and connectedness in a 
suburban high school with high academic expectations.  Research indicates student advisory 
programs have a positive influence on the school climate in some middle schools, high schools, 
colleges and universities (Van Ornum, 2014).  A sense of belonging and connectedness in the 
school community is not only protective of health but is also identified as contributing to 
improved academic achievement and engagement (Croninger & Lee, 2001).  Having a wide 
variety of students with academically and socially diverse backgrounds could lead to school 
climate challenges for the students, teachers, and administrators such as student connectedness, 
perceptions, and comfort.   
Due to the location of suburban high schools, the suburban schools are typically 
comprised of students living near the urban setting and outside of the urban setting which 
sometimes includes students living in the country.  Over the last two decades, there has been a 
growing appreciation that school climate plays a role in either fostering or undermining 
children’s development, learning, and achievement (National School Climate Council, 2007).   
Research confirms what teachers and parents have claimed for decades: a safe and supportive 
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school environment, in which students have positive social relationships and are respected, 
engaged in their work and feel competent, matters (National School Climate Council, 2007). 
A key component of improving schooling environments has been tightening connections 
between students and their learning environments (e.g. teachers, other adults, student peers, 
curriculum, overall school culture) (McClure, Yonezawa, & Jones, 2010).  Students who feel 
connected to their school are more likely to exhibit healthy lifestyle behaviors (McNeely & 
Falci, 2004).  Positive school climate promotes student learning, academic achievement, school 
success and healthy development (National School Climate Council, 2007, p. 7).  Students who 
are connected to school are more likely to succeed academically (Blum, 2005).   Having an adult 
advocate and a connection is a benefit for students.  Improving school connectedness is critical 
with all student populations (Shulkind, 2007). 
 Student advisory programs are configurations in which an adult advisor meets regularly 
during the school day with a group of students to provide academic and social-emotional 
mentorship and support, to create personalization within the school, and to facilitate a small peer 
community of learners (Juvonen, Le, Kaganoff, Augustine, & Constant, 2004).  Student advisory 
programs create teacher-to-student and student-to-student connections.  A sense of belonging and 
a feeling of connectedness to a teacher, coach, friend, or advisor may potentially lead to 
increased academic achievement.  Students enter their school buildings everyday with varying 
academic abilities and backgrounds.  Student advisory programs can be structured to meet the 
ranging academic and social needs of each student.  Creating student connections has social and 
academic implications which potentially lead to student academic, social, and emotional 
success. The varied goals of different advisory programs include the enhancement of academic, 
personal, and extracurricular pursuits for students as well as the improvement of school statistics 
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related to attendance, academics, and discipline (Borgeson, 2009).  When students believe that 
the adults in the school care about their academic and personal success, when they feel a sense of 
belonging, and when they are engaged in the academic and non-academic aspects of the school – 
the major components of connectedness – they are less likely to dropout and more likely to 
perform well academically (Shulkind, 2007). 
Secondary school administrators and teachers will be able to read the research about the 
effects a student advisory program has on students.  Student advisory programs are created for all 
students, where many programs throughout a school are designed for certain groups of students.  
Administrators with faculty support can design the student advisory program structure and 
format so that it meets the needs of their school.  Building connections creates a sense of 
belonging, which is a positive for every school. 
Purpose and Significance of the Problem 
 The purpose of this research study is to determine the effect of a student advisory 
program on the school climate in a suburban high school through exploring student perceptions 
of connectedness and belonging.  In the process, the study will examine the associations between 
and among related variables: advisory program elements, school climate, student belonging and 
connectedness. 
 The suburban high school research site was a rigorous academic school where the 
majority of students were involved with extracurricular activities.  A school survey showed one 
third of the students did not feel connected to the school and were not participating in an 
extracurricular activity which was why a student advisory program was implemented.  The 
significance of the study was to provide research on the impact of a student advisory program on 
school climate in a suburban high school to improve understanding about how the program was 
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working, contributing to the school climate, and student perceptions about connectedness.  The 
research was expected to provide evidence of a positive or negative impact a student advisory 
program had on a suburban school.  Pending the outcome of the study, administrators could 
utilize the research to implement an advisory program in their school.   Suburban schools may 
have small class sizes but that does not always translate into a positive school climate.  Suburban 
schools do not always foster the small community environment found in rural schools (Oregon 
Department of Education, 2000, p. 14).  Research tells us that positive school climate promotes 
student learning (National School Climate Council, 2007, p. 5).  This study aimed to research 
how student advisory programs can influence school climate. 
At its heart, advisory forges connections among students and the school community, 
creating conditions that facilitate academic success and personal growth.  Intuitively, the 
program makes perfect sense.  But that isn’t enough.  Maintaining an effective school-
wide advisory program requires a substantial investment of resources (Makkonen, 2004). 
School districts must recognize their school climate needs and what time commitments and 
resources they are willing to make in order to create an effective student advisory program. 
Research Questions Focused on Solution Finding 
This study aimed to answer three research questions.  The central research question is:  
What is the effect of a high school student advisory program on the school climate, students’ 
sense of belonging, and connectedness in the school community?   
The sub-questions related to the central research question are: 
1. How does feeling more connected to the school and building relationships influence 
students’ perception of the school climate?    
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2. How does a student advisory program at a suburban high school enhance the 
students’ sense of belonging?   
3. How does networking with other students about the school environment affect the 
overall school climate?  
The Conceptual Framework 
Researcher Stances and Experiential Bases 
 The researcher has been involved in the research, creation, and implementation of student 
advisory programs in a rural high school and a suburban high school.  Both programs were 
designed to fulfill different goals at each school.  The rural high school student advisory program 
had an academic emphasis whereas the suburban high school had a relationship focus.  The rural 
high school student advisory program was effective as per student and teacher comments but the 
effectiveness relied upon the effort of the advisor.  The suburban high school student advisory 
program created an opportunity for students to interact with other students across all four grade 
levels in a small setting.  The goal of the suburban program was to build relationships with 
students and teachers in a non-academic setting. 
Student advisory programs have the potential to increase academic achievement through 
regular teacher/student meetings.  They also have the ability to potentially improve the school 
climate as students assist other students and teachers assist students which are not in their classes 
but are in their advisory group.  Regular interactions between students and an advisor is a way 
for students to feel connected and to have an adult advocate at the school (Walloff, 2004). 
Conceptual/Theoretical Framework 
The theoretical framework guiding this study in part is multidimensional Hemingway 
theoretical framework on adolescence connectedness. The main concept of connectedness was 
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derived from a 1991 paper by Michael Nakkula and Robert Selman, both of whom were 
Karcher's academic mentors at Harvard. Nakkula's notion of youth development suggests that 
programs serve to promote the youth's "interpretation of his or her connectedness to the world 
over time”.  This suggestion served as the basis of the Hemingway and guided the development 
of adolescent connectedness theory.  The Hemingway offers the promise of helping professionals 
work with kids in schools by capturing important correlates of adolescent achievement.  Chapter 
3 will provide more details about how this framework and the Hemingway scales will  be used to 
inform this study. 
 
Figure 1. Hemingway theoretical framework (Karcher, 2015) 
 
Student advisory programs have the potential to be a valuable aspect in every school.  
The student advisory programs provide social support for the students to increase the students’ 
attachment, sense of belonging, and sense of relatedness ultimately impacting the adolescent 
connectedness.  According to Melora (2005), student advisory programs can play an important 
role in the high school environment, one that is missing in many school structures. Advisory 
programs are a primary vehicle for creating a more personalized learning environment where all 
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students are well known by at least one adult.  Moreover, advisory programs provide a structure 
and a set of practices for monitoring and supporting students’ academic progress and college and 
career readiness throughout their high school career (Education Consulting Group, 2010).  
Advisory programs provide students with at least one adult who knows about them and can assist 
them as they progress through their high school years.  Student advisory programs have the 
ability to improve the school climate and increase academic achievement through teachers and 
students working together to increase the students’ connectedness and build stronger teacher-
student and student-student relationships.   
The researcher was an assistant principal and part of the team that researched the need for 
a student advisory program at his high school.  The researcher had prior experience 
implementing a student advisory program at a high school for struggling academic students and 
expanded the program to the entire student body the following year.  The goals of the student 
advisory program in the high school being researched were to improve student connectedness 
and sense of belonging.  The researcher led the student advisory teacher team through the 
research and implementation phases.  The researcher believes student advisory programs if 
utilized effectively can positively impact the school climate by increasing student connectedness 
to their peers and teachers and improving the students’ sense of belonging. 
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Figure 2.  Conceptual framework for student advisory programs 
 
Connectedness is the attachment students feel toward their school environment including 
teachers, administrators, students, classes, clubs, extracurricular activities, and the overall school 
community.  Connectedness reflects actions, which can be increased or decreased through 
intervention and attitudes which can be shaped or developed through intervention (Karchner, 
2011).  Students that are connected to their school typically feel a sense of belonging which 
promotes an overall positive situation for the students.  Creating a sense of belonging (feeling 
connected) has academic implications when the students truly feel connected to their school.  A 
key component of improving schooling environments has been tightening connections between 
students and their learning environments (e.g. teachers, other adults, student peers, curriculum, 
overall school culture) (McClure, Yonezawa, & Jones, 2010).   
The Impact of a Student Advisory Program on School Climate at a Suburban High School       10 
 
 Building relationships is another important aspect of student advisory programs.  
Connectedness and building relationships are similar in that they both assist one another.  
Relationships, like connectedness play a role in academic achievement.  Tierney and Grossman 
(1995) found that relationships and connectedness improved students’ grades and relationships 
with others.  School climate is another aspect of the school that student advisory programs can 
have a positive impact.  Students view the school climate as the overall atmosphere in the 
building.  Some students view the climate as what happens when adults are not around.  
Educators have defined school climate quite differently as "the quality and character of school 
life which is based on patterns of school life experiences and reflects norms, goals, values, 
interpersonal relationships, teaching, learning, leadership practices, and organizational 
structures" (National School Climate Council, 2007, p.7).   
School climate promotes and/or complicates students’ ability to learn and achieve 
academically.  This is common sense.  To the extent that students feel safe, cared for, 
appropriately supported and pushed to learn, academic achievement should increase.  
Positive school climate is directly related to academic achievement (National School 
Climate Council, 2007, p.6). 
 Student advisory programs have a place in secondary suburban schools.  The researcher 
has been involved in the research and implementation of programs in a rural high school and one 
in a suburban high school.  Establishing meaningful relationships between children and adults 
increases the likelihood that students will feel comfortable (National School Climate Center, 
2015).  It is important for students to be a part of their school community.  Student advisory 
programs aim to increase connectedness, build relationships, and improve the school climate.  A 
The Impact of a Student Advisory Program on School Climate at a Suburban High School       11 
 
student that feels better connected to their school environment and has positive relationships with 
teachers in a comfortable atmosphere may recognize a positive overall school climate. 
Definition of Terms 
Connectedness - School connectedness refers to an academic environment in which students 
believe that adults in the school care about their learning and about them as individuals (Blum, 
2005).  It is the perception students have toward their school.  The major domains of 
connectedness are: being social, being academic, and being related to friends, school, family, and 
self (Karcher, 2011). 
Sense of belonging - Basic human need, just like the need for food, water, and shelter.  Feeling 
that you belong is most important in seeing value in life and in coping with intensely painful 
emotions (Hall, 2014).  Being a part of something, feeling included and connected, and being 
valued and “fitting in” (Born, 2009). 
School climate - The quality and character of school life as it relates to norms and values, 
interpersonal relations and social interactions, and organizational processes and structures. 
School climate sets the tone for all the learning and teaching done in the school environment and, 
as research proves, it is predictive of students’ ability to learn and develop in healthy ways 
(National School Climate Center).  
Student advisory program – Advisory programs are frequently implemented by schools as a way 
to strengthen connectedness between adults and students and foster a personalized and 
supportive school culture. Although advisories are set up in varying ways, they are generally 
characterized by regular meetings between an advisor and a student or group of students to 
provide academic and social support (Education Northwest, 2011). 
Assumptions and Limitations 
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Assumptions 
 Student advisory programs have varying degrees of effectiveness.  The structure and 
implementation plan will determine how effective the program will be.  Support from the staff 
along with student support may lead to increased connectedness, relationships, and school 
climate ultimately increasing academic achievement.  A negative view from the students and 
teachers in regard to student connectedness, relationships, and school climate may lead to a 
negative school climate.  If one or more of the previous three terms is negative, the student 
advisory program may negatively impact the school climate and academic achievement.  A 
negative advisor will have a negative impact on the students.  A positive student advisory 
experience can positively impact student perceptions of the school climate.  The students are the 
participants in the study and will be honest and open throughout the completion of the student 
advisory surveys and student interviews.   
Limitations 
Limitations of the study were the methods of student advisory evaluations and reliance 
upon a student survey and student interviews.  Data was only collected from students, not from 
any adults.  There was a large percentage (91%) of the school population that did not return the 
permission to participate in the student survey form.  Nonresponse bias is a function of both the 
nonresponse rate and the difference between respondents and nonrespondents (National Research 
Council, 2013, p.41).   
Member checks were completed on the student interview data but not every student 
responded to the electronic communication.  Students that were interviewed were emailed the 
transcripts of their interview to ensure the researcher captured their perceptions accurately.    
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There is an abundant amount of information pertaining to student advisory programs in 
middle schools and urban schools.  However, there is not much data on the impact student 
advisory programs have on high schools and specifically within suburban high schools.  There is 
a lack of program data on advisory programs (Shulkind, 2007).  Although surveys and self-
reports attest to the value of these programs, there are very few rigorous studies from which to 
determine the effects on student perceptions of school climate. Schools developing advisories 
many times have relied upon intuition and anecdotal evidence rather than the empirical data 
(Shulkind & Foote, 2009).  Several issues make objectively evaluating advisories difficult, 
including: lack of pre- and post-test data or control groups; differing goals and components that 
make it difficult to compare results at different sites; difficulty distinguishing advisories from 
other school-based strategies for increasing personalization; and a lack of formalized curricula or 
definitions (Education Northwest, 2011).  There are few quantitative, systemic studies which 
have been conducted on advisory programs and there is little comprehensive data on its 
outcomes (Makkonen, 2004). 
The structure and design of student advisory programs also create issues for 
administrators doing research as there is not specific data for administrators to follow.  Each 
advisory program is unique in that it is structured around the school’s schedule to meet the 
specific needs of the school (Walloff, 2011).  The structure, purpose, frequency, time of day, 
number of advisees per advisor, and support from the faculty all play a role in the success or 
failure of student advisory programs.  Research does not provide a “best practice” approach to 
implementing a student advisory program.  Daily meeting time providing an opportunity for the 
advisor to connect to students in a regular and consistent manner is one approach to structuring 
the program.   
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 Another limitation was the research study focus was on a suburban high school in 
southern Pennsylvania where the researcher was an assistant principal.  The students may have 
answered more positively in regard to the student advisory program due to the person conducting 
the interview.  The research presented on middle schools as well as rural and urban schools was 
referenced but only for literature that is relevant to suburban schools.  The suburban high school 
population is important to gather student advisory data on its effectiveness in regard to school 
climate. 
Summary 
 Student advisory programs have a place in the educational setting.  Students may reap 
positive benefits from a quality student advisory program.  Student advisory programs can help 
improve student connectedness, help build student relationships, and improve the school climate.  
Student advisory programs, with the proper support and structure potentially will have a positive 
impact on academic achievement both directly and indirectly.  Teachers serve as advisors and 
can assist students with their academics which directly impacts academic achievement.  The 
student advisory programs also help with connectedness, relationships, and school climate which 
indirectly effects academic achievement.   
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Chapter 2: Review of the Literature 
Introduction of the Literature 
A student advisory program is one approach that many schools are using to make sure 
each student has a caring, adult role model (Meloro, 2005).  To counteract an impersonal 
approach to education, many middle schools and high schools have an advisory program in 
which a small group of students, usually 10 to 15, meet with an advisor on a regular basis for 
mentoring, assistance, supervision, and nurturing of academic and social propensities (Poliner, 
2004).  Literature on student advisory programs does not provide clear data on the direct 
effectiveness of them on academic achievement.  Few quantitative, systemic studies have been 
conducted on advisory programs and there is little comprehensive data on its outcomes 
(Makkonen, 2004).  There are many different goals, purposes, and objectives for student 
advisory programs at many different educational levels – elementary, middle, and high schools.  
Due to all of the differences, advisory programs produce varying results.  Advisory programs are 
also rarely a school’s sole strategy for supporting students and fostering personalization 
(Makkonen, 2004).   
This literature review examined research on the history of student advisory programs, the 
definitions and importance of connectedness, building student-to-student and student-to-teacher 
relationships, and the school climate.  The goals of this study were to examine student advisory 
programs and the role they have in influencing student connectedness, building relationships, and 
improving the school climate. 
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Figure 3. Literature map 
The main areas of the study involve student advisory programs; connectedness, building 
relationships, and sense of belonging; and school climate.  The main authors cited are Melora, 
Galassi, Gulledge, and Cox for student advisory programs; McNeely, Falci, Walloff, Shulkind, 
Blum, and Karcher for connectedness, building relationships, and sense of belonging; and Thapa, 
Cohen, Guffey, Higgins-D’Alessandro, and the National School Climate Council for school 
climate. 
Purpose of the Literature Review 
The purpose of this chapter is to review the literature relevant to student advisory 
programs.  Advisory programs have different structures and goals but common themes of 
connections and building relationships.  This chapter is divided into three sections: (1) Student 
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Advisory Programs, (2) Connectedness, Building Relationships, and a Sense of Belonging, and 
(3) School Climate.  The literature for this chapter was drawn from the Drexel University Library 
and the World Wide Web. 
Student Advisory Programs 
 This section will provide an overview of student advisory programs.  It will examine its 
history, meaning, types, and purpose.  The history of mentoring can be traced to Homer, the 
ancient Greek poet, who first coined the word “mentor” in his epic poem “The Odyssey.” The 
great warrior, Odysseus, left for a year and chose a man named “Mentor” to be the guardian/tutor 
for his son (Dappen & Iserhagen, 2005).   
The terms mentoring program and advisory program may be used interchangeably when 
referring to student advisory/mentoring programs.  Advisory programs began around the turn of 
the 20th century along with the concept of homerooms (Galassi, Gulledge, & Cox, 1997).  
Advisory programs have also been referred to as advisor-advisee, advisories, home base, mentor 
programs, and teacher-advisor programs in the literature (Meloro, 2005).  Although advisories 
are set up in varying ways, they are generally characterized by regular meetings between an 
advisor and a student or group of students to provide academic and social support (Education 
Northwest, 2011).   Advisory programs are taking over the traditional homeroom time, but are 
not continuing with the same homeroom structure.  Many schools are transforming homerooms 
or club periods into advisory periods.  Every school has a different student advisory approach 
ranging from a simple extension of the homeroom period to designating a significant time each 
day or week for academic guidance and support (Poliner, 2004).   
All of the time that is allocated for schooling is not used for instruction and learning 
(DeStefano, 2012).  Connecting with students and building relationships are key aspects of the 
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students’ education.  Advisory programs with teachers in the role of the advisors tend to be more 
structured and also provide a more personal connection that assists the guidance counselors with 
their student caseload.   
Within high schools across the United States, guidance counselors have become 
overwhelmed by an increasing ratio of students per counselor.  They are unable to get to know as 
many as 500 students, and consequently, another adult should be available on a frequent basis for 
a student to approach (Jenkins, 1992).  Some teachers have scrutinized advisory programs 
viewing them as a function of the guidance-counseling department’s responsibility.  The teachers 
who are also advisors but are not in favor of the advisory programs are the ones providing 
negative comments.   
Research has shown that advisory programs claimed improved achievement, school 
climate, planning and goal setting, teacher and student relationships, fewer failing grades, 
improved test scores, better attendance, reduction in dropouts, and attitude improvement (Myrick 
& Myrick, 1990).  According to Melora (2005),  
Student advisory programs can play an important role in the high school environment, 
one that is missing in many school structures.  They provide students with at least one 
adult who knows about them and can assist them as they progress through their high 
school years.  In addition, it provides them with a guided opportunity for social 
interaction.  During the school day, students are primarily engaged in instructional 
activities with little opportunity to interact with each other and their teacher with a pro-
social and nonacademic focus.  Student advisory programs give them this time to 
personalize the high school experience. (p.17) 
 There are different types and goals of advisory programs.  Galassi, Gulledge, and Cox 
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(1997) identified six types of advisory programs each with their own goals, focus, and needs to 
be addressed:  
1. Advocacy - The advocacy advisory addresses the affective personal needs of the 
students with a focus on the adult-student relationship.  It is important that the advisor 
get to know the student personally and act as an advocate for that student with 
teachers and parents.  (p. 19) 
2. Community - The community advisory also addresses an affective need, however it is 
more social, focusing on group identity.  Activities that focus on building a sense of 
belonging may include developing an advisory name and completing a community 
service project.  (p. 19) 
3. Skills - The skills advisory addresses both affective and cognitive needs with a focus 
on guiding the development of self-management and decision making skills.  This 
type of advisory recognizes the individuality of the students.  A curriculum for this 
type of program addresses topics such as interpersonal and communication skills, 
school success skills, career planning, and decision making skills.  (p. 19) 
4. Invigoration – Invigoration addresses an affective need, but is focused on having fun 
and relaxing.  This type of advisory program is meant to be a time-out from the 
academics of school for the student, as well as the advisor.  The advisors’ role is to 
maintain a balance between chaos and a productive activity.  (p. 20) 
5. Academic – Academic advisory programs address purely cognitive and educational 
needs with the focus being on academic performance.  (p. 20) 
6. Administrative - The final type of advisory is administrative, which focuses on 
general school business.  The advisor serves to communicate school information to 
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the small group of students.  Common activities in this type of advisory are 
attendance and passing out/collecting school materials.  (p. 20) 
The varied goals of different student advisory programs include the enhancement of 
academic, personal, and extracurricular pursuits for students as well as the improvement of 
school statistics related to attendance, academics, and discipline (Borgenson, 2009).  There are 
many different goals and purposes to implementing and facilitating an advisory program.  Due to 
the differences, there is not one ideal model for schools to follow.  In fact, it is unlikely two 
schools will have identical student advisory programs.  According to research by Osofsky, 
Sinner, and Wolk (2003), each individual school must determine what it values and what it hopes 
to foster within its community.  Listed below are some commonly stated purposes of advisory 
programs, each of which can foster personalization of a student’s school experience as identified 
by Osofsky, Sinner, and Wolk (2003): 
 To advise students about academic decisions and monitor academic achievement 
 To provide developmental guidance (both formal and informal) 
 To foster communication between the home and school and among members of the 
school community 
 To encourage supportive peer relationships and practice conflict resolution 
 To promote an awareness of diversity and tolerance 
 To undertake community service both within and outside the school 
 To facilitate community governance and conversations 
 To prepare students for life transitions including career development and post-secondary 
opportunities 
 To promote character development and explore moral dilemmas 
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 To explore the process of group development and have fun. (p. 13) 
Student advisory programs may have many different purposes for being created and may 
look very differently from school to school.  The administrative team must collaborate with their 
school personnel and school community to develop the goals of their student advisory program.  
Key components of student advisory programs are connectedness, building relationships, and the 
school climate.  Student advisory programs are frequently implemented by schools as a way to 
strengthen the connectedness between adults and students and foster a personalized and 
supportive school culture (Education Northwest, 2011).   
Connectedness, Building Relationships, and Sense of Belonging 
 Connectedness, building relationships, and sense of belonging will be examined 
throughout this section by providing definitions and their importance.  What does it mean to have 
a feeling of belonging and connectedness that supports building relationships and what is the 
importance of both in the school setting will be discussed.  One of the most important aspects of 
relationships in schools is how connected people feel to one another (Thapa, Cohen, Guffey, & 
Higgins-D’Alessandro, 2007).  Adolescent connectedness theory explains adolescents' need for 
belongingness and relatedness (Karcher, 2011).  The Centers for Disease Control and Prevention 
(2009) defines school connectedness as “the belief by students that adults and peers in the school 
care about their learning as well as about them as individuals” (p. 3).  Connectedness is also the 
attachment students feel toward their school environment including teachers, administrators, 
students, classes, clubs, extracurricular activities, and the overall school community.  Student 
connectedness, a concept that refers to a school culture in which students have meaningful 
relationships with adults within the school, are engaged in the school, and feel a sense of 
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belonging to the school, correlates directly with low instances of student dropout and high 
academic achievement (Blum & Libbey, 2004; McNeely & Falci, 2004).   
McNeely and Falci (2004) reported the three dimensions of school connectedness are 
social support, belonging, and engagement.  Furthermore they suggested when young people 
receive empathy, praise, and attention clearly and consistently they experience the social support 
necessary to create a sense of involvement, engagement, and hence academic motivation.  
Simoes and Alarcao (2014) reported school-based mentoring delivered by teachers was effective 
in improving the overall school performance of mentored students compared to equivalent non-
mentored students. 
 School connectedness is a characteristic of students who feel supported and cared for as 
learners and as individuals by the adults and students in their school (Comer, 2005).  It is 
common for school leaders to realize that not every student is connected to at least one caring 
and responsible adult (Cohen, 2012).  Feeling connected to school in positive and meaningful 
ways is increasingly recognized as a fundamentally important school climate factor that supports 
learning and positive youth development (Centers for Disease Control, 2009).   
Not surprisingly, when students believe that the adults in the school care about their 
academic and personal success, when they feel a sense of belonging, and when they are 
engaged in the academic and non-academic aspects of the school—the major components 
of connectedness—they are less likely to dropout and more likely to perform well 
academically (Shulkind, 2007, p. 37). 
Guiding students to be lifelong learners begins with student connectedness.  School 
connectedness is linked to social and academic benefits.   
Students want to feel connected and a sense of belonging which has long been confirmed 
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as a basic human need (Walloff, 2010).  Sullo (2007) stated: “Related to the universal need to 
belong and connect, positive relationships improve the mental health of students and connected, 
happier students are likely to do high quality academic work” (p. 16).  One could deduce that a 
strong sense of belonging in school would be helpful to all aspects of the student’s academic life 
(Borgenson, 2009).  Creating a sense of belonging and connectedness has academic implications 
when the students feel connected to their school.  A strong sense of belonging has been shown to 
correlate with higher academic performance, lower dropout rates, and higher self-esteem 
(Anderman, 2003; Pittman, 2007).  Administrators and teachers focus on more than the academic 
performance of the students although it is tough for teachers.  It is difficult for teachers to find 
the time to connect with students because of the increase in demands placed on them and the 
structure of the students’ schedules (Walloff, 2010). 
Developing a sense of belonging in school is important for success in schools (Keating & 
Hertzman, 1999).  A key component of improving schooling environments has been improving 
personalization, that is, tightening connections between students and their learning environments 
(e.g. teachers, other adults, student peers, curriculum, overall school culture) (McClure, 
Yonezawa, & Jones, 2010).  Student connections both individually and within a group have the 
potential of playing a positive role in their wellbeing.  Students who feel connected to their 
school are more likely to exhibit healthy lifestyle behaviors (McNeely & Falci, 2004).  
According to the National School Climate Council (2007), "School connectedness is a powerful 
predictor of adolescent health and academic outcome" (p. 6).  
Building relationships with and between students is a key aspect of student advisory 
programs.  In a study of three advisory programs, Poole (2003) found advisory programs were 
helpful for relationship building (student-to-student and student-to-adult) and for improving 
The Impact of a Student Advisory Program on School Climate at a Suburban High School       24 
 
communication.  Therefore, the programs resulted in giving students a stronger sense of 
belonging (Poole, 2003).  Anderman (2003) also found that a student’s sense of belonging was a 
good predictor of future success and positive behaviors.  Meloro (2005) found that when students 
have strong relationships with their advisors, and are able to share their opinions about school, 
they have a stronger sense of belonging in school.  Pittman (2007) found that student sense of 
belonging had a positive effect on grades, self-esteem, and adjustment.  Meloro (2005) also 
found that if the advisor and student had a good relationship, the student would have a good 
sense of school belonging, associated with an increase in variables such as, good grades and 
motivation and a decrease in school related problems. 
Research has shown the importance of student connectedness in regard to academic 
achievement.  Students who feel connected to their schools have higher grades and are more 
likely to graduate than students who do not feel connected to their schools (Blum, 2005).  
Research conducted by McNeely, Nonnemaker, and Blum (2002) on 80,000 7th - 12th grade 
students nationally revealed students who felt connected to school had higher grade point 
averages, and conversely, students who lacked a feeling of connection were more likely to 
engage in problem behaviors.  Increased school connectedness is also related to educational 
motivation, classroom engagement, and better attendance; all of which are linked to higher 
academic achievement (Blum & Libbey, 2004).   
Teachers need to recognize when to focus on the individual students over the entire class.  
Personalization matters because young people who are engaged emotionally, cognitively, and 
behaviorally in their education are less likely to show signs of alienation and more likely to be 
connected to school (Hallinan, 2008).  School connectedness is the positive orientation to liking 
school, school attachment, school bonding, and/or school connection.  All of these terms 
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describe the same thing: students that are intellectually, socially, and emotionally engaged with 
their schools.  Measures that have been used to determine the effectiveness of school 
connectedness are: positive orientation to school, school attachment, school bonding, school 
climate, school context, school engagement, school involvement, student satisfaction with 
school, student identification with school, and teacher support (Libbey, 2004). 
It is quality students who feel that they are safe in their schools and that they are 
challenged academically (Grillo, 2012).  Safety is an aspect of the school environment 
administrators must consciously attend to and maintain focus.  "A safe, caring, participatory and 
responsive school climate tends to foster greater attachment belonging to school as well as 
provide the optimal foundation for social, emotional, and academic learning" (National School 
Climate Council, 2007).  
 Connectedness and building relationships are complementary in that relationships help to 
increase connectedness.  Relationships, like connectedness play a role in academic achievement.  
Tierney and Grossman (1995) found that both improved students’ grades and relationships with 
others.  "Healthy relationships between teachers and students appear to facilitate academic 
achievement" (Makkonen, 2004).  Mawhinney and Sagan (2007) agree school climate and the 
relationship between teacher and student is crucial to student achievement.  The quality of 
student-to-student and student-to-teacher relationships affects student achievement (National 
School Climate Council, 2007).  The knowledge of somebody caring is enough to encourage a 
student to try harder (Borgenson, 2009).  Students who come from socially disadvantaged 
backgrounds and who have had academic difficulties in the past find guidance and assistance 
from teachers especially helpful (Croninger & Lee, 2001).  Teachers and advisors have to 
recognize the importance of providing the assistance to students as they may not be willing to 
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ask for help. 
Time is a factor in building relationships between teachers and students.  Finding the 
necessary time may be an important task to see positive teacher-to-student relationships.  With 
the expectations and structures currently in place in America's schools, it is only with a direct 
and distinct focus on establishing personal relationships that teachers can form the bonds needed 
to make students feel cared about at school (Walloff, 2011).  According to Benard (1995), the 
presence of at least one caring person— someone who conveys an attitude of compassion, who 
understands that no matter how awful a child’s behavior, the child is doing the best that he or she 
can given his or her experience—provides support for healthy development and learning.   
Effective relationships between teachers and students correlate with improved student 
learning and positive affective results at the classroom level.  At the school level, perceptions of 
a nurturing environment correlate to improved achievement and reduced student suspensions 
(Shulkind, 2007).  To back up the importance of student/teacher relationships, in his study of 
English teachers and their classrooms, VanDeWeghe (2006) found that a positive relationship 
with a teacher is the best way for a student to be engaged and successful.  Unfortunately not 
every student has a positive relationship in school.  One of the main reasons students had poor 
performance was that no one cared in the school community (Craig, 2005).  Craig (2005) also 
found that after strengthening the student and teacher relationships in advisory programs, student 
performance improved.  From a psychological point of view, relationships refer not only to 
relations with others but relations with ourselves – how we feel about and take care of ourselves 
(Thapa, Cohen, Guffey, & Higgins-D’Alessandro, 2007). 
One goal that is common to most discussions of advisory programs is the formation of a 
meaningful relationship with an adult at school.  Another goal is to limit the number of 
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children alienated from school by assuring that, through advisory programs, every student 
will belong to a peer group.  This goal is sometimes explained as engendering a sense of 
belonging within the school and communicating that every member, teacher and student 
alike, is valued.  In addition to fostering a meaningful relationship with an adult, advisory 
programs have the potential to serve as the smallest unit of community within the school. 
It could be the communal unit in which school membership is developed, in part because 
it is the place in which every child could have a supportive network of peers (Thapa, 
Cohen, Guffey, & Higgins-D’Alessandro, 2007, p. 24). 
Positive relationships occur in strong student advisory programs as teachers and students work to 
build those relationships.  Effective advisors know and care about their advisees, closely 
supervise their advisee’s academic progress, problem solve, and provide advice.  Students and 
advisors perceive that advisory programs directly improve academic performance and can foster 
a community of learners (Shulkind & Foote, 2009).   
When youth feel valued and cared for by others and particular places, they, in turn, 
demonstrate a reciprocation of these feelings by caring for and being actively involved 
with others. In sum, adolescent connectedness reflects youths’ affective and behavioral 
involvement with other people and places within the ecologies in their lives, and it 
reflects conventionality, temporality, and generalizability (Karcher, 2012). 
School Climate 
 School climate is an important aspect of schools.  What is school climate and how can it 
be affected?  This section will define school climate and provide what the research says about it.  
Students view the school climate as the overall atmosphere in the building.  Some students view 
the climate as what happens when adults are not around.  Educators have defined school climate 
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quite differently as "the quality and character of school life" (National School Climate Council, 
2007).  The school climate is also tied to connectedness, just as building relationships was in the 
last section.  "One of the fundamentally important dimensions of school climate is relational, i.e., 
how 'connected' people feel to one another in school" (National School Climate Council, 2007).  
For the purposes of this study, school climate – by definition – reflects students’, school 
personnel’s, and parents’ experiences of school life socially, emotionally, civically, and ethically 
as well as academically (Thapa, Cohen, Guffey, & Higgins-D’Alessandro, 2007).   
School climate also refers to the quality and character of school life as it relates to norms 
and values, interpersonal relations and social interactions, and organizational processes and 
structures. School climate sets the tone for all the learning and teaching done in the school 
environment and, as research proves, it is predictive of students’ ability to learn and develop in 
healthy ways (National School Climate Council, 2007).  Research has also shown that teachers’ 
work environment, peer relationships, and feelings of inclusion and respect are important aspects 
of positive school climate (Thapa, Cohen, Guffey, & Higgins-D’Alessandro, 2007). 
The National School Climate Center (2014) examined how school climate and culture are 
different.  Over the last 30 years, "school climate" and "school culture" have been defined 
in a number of ways.  Sometimes, these terms have been used interchangeably.  Today, 
most educators use the term "school climate" to refer to our subjective experience of 
school while "school culture" is used to refer to the actual state of the school.  For 
example, if the school building itself were in a state of disrepair, this would be an aspect 
of school culture; but how people feel about this and how they see it (e.g. "Our school is 
a wreck.  It makes me feel like no one cares about the students here." or "It is a beautiful 
old building that needs some repair, but I love it") reflects school climate (p. 1). 
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  School climate has an impact on academic achievement. Research has shown the positive 
correlation between climate and achievement.  Positive school climate promotes student 
learning, academic achievement, school success, and healthy development (National School 
Climate Council, 2007).  The U.S. Department of Education (2014) reported that developing 
positive school climates and improving school discipline policies and practices are critical steps 
to raising academic achievement and supporting student success (p. 1).   
They went on to discuss that schools must be both safe and supportive for effective 
teaching and learning to take place.  Three key principles can guide efforts to create such 
productive learning environments.  First, work in a deliberate fashion to develop positive 
and respectful school climates and prevent misbehavior before it occurs.  Ensure that 
clear, appropriate, and consistent expectations and consequences are in place to prevent 
and address misbehavior.  And use data and analysis to continuously improve and ensure 
fairness and equity for all students (p. 1).   
The school climate can affect all students and teachers.  School personnel play a role in the 
overall school climate.  Educators take the following five steps to affect the climate of the school 
in profound ways, according to Cohen (2012):   
1. All of the teachers meet for a sixty- to ninety-minute meeting;  
2. All of the students’ names are put on index cards, which are taped to a wall; 
3. Teachers are given “dots” which they are asked to “paste” next to each student that 
they feel connected to; 
4. Quickly seeing which students have no dots, the group facilitator or principal asks who 
is most connected to this student;  
5. Plans are made for this educator to reach out to this student and do his or her best to 
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make a meaningful connection.   
This is a simple educator/school strategy that can support no children being left without 
adult support and “connection” (p. 24). 
A way to improve the school climate is through relationships and connections but it takes the 
efforts of students, teachers, and parents.   
When we measure and work to improve school climate, we are (1) recognizing the 
essential social, emotional, ethical, and civic as well as intellectual aspects of learning 
and our school improvement efforts; (2) supporting shared leadership and learning; (3) 
promoting school–family–community partnerships that engage everyone in the 
community to learn and work together; and (4) promoting student engagement (Cohen, 
2012, p. 20).   
Measuring perceptions is also important when trying to collect data.  Comparing teachers’ 
perceptions to students’ perceptions is also an important aspect to consider with regard to 
teaching and learning (Thapa, Cohen, Guffey, & Higgins-D’Alessandro, 2007).  When a study 
was conducted regarding student and teacher perceptions of overall school climate and academic 
emphasis, it was found that teachers’ perceptions of school climate were more sensitive to 
classroom-level factors, such as “poor classroom management and proportion of students with 
disruptive behaviors,” whereas students’ perceptions were more sensitive to school-level factors, 
such as “student mobility, student-teacher relationships, and principal turnover” (Mitchell, 
Bradshaw, & Leaf, 2010).   
The bottom line is school climate matters.  Sustained positive school climate is associated 
with positive child and youth development, effective risk prevention and health promotion 
efforts, student learning and academic achievement, increased student graduation rates, and 
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teacher retention (Thapa, Cohen, Guffey, & Higgins-D’Alessandro, 2007).  The National School 
Climate Council (2007) summed up the importance of a positive school climate and youth 
development: 
A sustainable, positive school climate fosters youth development and learning necessary 
for a productive, contributive, and satisfying life in a democratic society.  This climate 
includes norms, values, and expectations that support people feeling socially, emotionally 
and physically safe.  People are engaged and respected.  Students, families and educators 
work together to develop, live, and contribute to a shared school vision.  Educators model 
and nurture an attitude that emphasizes the benefits of, and satisfaction from, learning. 
Each person contributes to the operations of the school as well as the care of the physical 
environment (p. 2). 
 Research suggests that advisory programs represent a promising but not proven practice 
to promote positive school climate (Juvonen, Le, Kaganoff, Augustine, & Constant 2004).  There 
is also extensive research that shows that school climate has a profound impact on students’ 
mental, physical health, and directly related to academic achievement (Thapa, Cohen, Guffey, & 
Higgins-D’Alessandro, 2007).  Research supports the notion that a positive school climate 
promotes students’ abilities to learn. A positive school climate promotes cooperative learning, 
group cohesion, respect, and mutual trust (Thapa, Cohen, Guffey, & Higgins-D’Alessandro, 
2007). 
Summary of the Literature 
Over the past three decades, researchers and educators have increasingly recognized the 
importance of the K-12 school climate.  In the United States and around the world, there is a 
growing interest in school climate reform and an appreciation that this is a viable, data-driven 
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school improvement strategy that promotes safer, more supportive, and more civil K-12 schools 
(Thapa, Cohen, Guffey, & Higgins-D’Alessandro, 2007).  For too many years, American public 
education has focused on one leg of the proverbial elephant: reading and math scores. As 
important as linguistic and mathematical competences are, it is unfair and I suggest socially 
unjust that we are not recognizing the whole child and the whole school community (Cohen, 
2012).  The focus on two content areas is no longer valued as the most important aspects in a 
school.  Educating the whole child on more than the core content should be a priority.  Teachers 
acting as teachers and advisors must evaluate and assess the needs of all students in regard to 
connectedness, building relationships, and what is the overall school climate.   
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Chapter 3:  Action-Oriented Research Methodology 
Introduction 
Student advisory programs may be created to have varying goals for schools depending 
on the needs of the school.  The purpose of this research study was to determine the effect of a 
student advisory program on the school climate in a suburban high school through exploring 
student perceptions of connectedness and belonging. It was theorized that by understanding these 
factors the student advisory program could be useful to improving student-to-student and 
student-to-teacher relationships.  This study aimed to answer three research questions.  The 
central research question was: What is the effect of a high school student advisory program on 
the school climate, students’ sense of belonging and connectedness in the school community?   
The sub-questions related to the central research question were: 
1. How does feeling more connected to the school and building relationships influence 
students’ perception of the school climate?    
2. How does a student advisory program at a suburban high school enhance the students’ 
sense of belonging?   
3. How does networking with other students about the school environment affect the overall 
school climate?  
The following sections describe the research design and rationale.  The suburban high 
school site is described as well as the student and faculty populations.   
Site and Population 
Site Description 
The site of this research study was a southern Pennsylvania suburban high school which 
is located in south-central Pennsylvania.  It is a suburb of the city of York, Pennsylvania and is 
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within one hour from Harrisburg, PA and Baltimore, MD.  It is approximately two hours from 
Philadelphia, PA and Washington, D.C.   
 
Figure 4. Map depicting research site (Mapquest, 2015) 
The site was ideal for a study regarding student advisory programs in suburban schools.    
Overall, the students perform very well academically as recognized by the Pennsylvania 
Department of Education in 2013 as a top 10 high school in the state as measured by the school 
performance profile.  The academics are strong but a student survey in 2012-2013 showed 48.6 
percent (Table 1) of the students felt students did not respect one another.  The survey also 
showed 39.9 percent of the students did not feel administrators and teachers treated them fairly 
(Table 1).  Table 1 shows over one-quarter of the students did not feel like they had an adult they 
can talk to at the high school. 
Table 1 
End-of-Year Student Survey Data 2012-2013 
Category Strongly 
Disagree 
Disagree Total 
Disagree 
Students at the HS respect other students 12.3% 36.3% 48.6% 
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Category Strongly 
Disagree 
Disagree Total 
Disagree 
The teachers and administrators treat students fairly 10.2% 29.7% 39.9% 
Students have an adult at the HS they can talk to 6.5% 20.7% 27.2% 
The teachers and administrators care about students 5.1% 20.7% 25.8% 
Note. N= 616 students 
Relationships and connectedness are influential in the perception of the school climate 
and they were two aspects of the school that were apparently missing.   The student advisory 
program has been in existence since the 2013-2014 school year so data on its effectiveness is 
important.  Improving the school climate was a high priority and the implementation of the 
student advisory program has been a key initiative for the school climate issue. 
Site Population 
The southern Pennsylvania suburban high school was comprised of 865 students in 
grades 9-12 in the 2015-2016 school year and has approximately 22,000 residents that reside in 
the district supporting the academics at the high school.  
Table 2 
Student Enrollments by Grade 2015-2016 
Grade Number of Students 
9 251 
10 227 
11 177 
12 210 
Note. N= 865 students 
Data provided by the school district and published by the Pennsylvania Department of 
Education’s 2013 school performance profile showed the high school was a predominantly white 
school (80% of the school population); Hispanic (7.1%); Black (5.8%); Asian (3.8%); Multi-
Racial, not Hispanic (2.9%); native Hawaiian or other (0.2%); and American Indian/Alaskan 
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(0.1%) (Pennsylvania Department of Education, 2014).  The high school had a 26.5 percent 
economically disadvantaged student population and 11.6 percent of the students receive special 
education (Pennsylvania Department of Education, 2014).  The male-to-female ratio is almost 50 
percent as females comprise 50.1 percent and males 49.9 percent.  It has a small percentage of 
gifted students (4.9%) and only a 0.01 percent dropout rate (Pennsylvania Department of 
Education, 2014).  Approximately 90 percent of the students pursue post-secondary schooling.   
Table 3 
Teaching Staff Data 2014-2015 
Category Number 
Teaching staff 71 
Percentage of staff with a master’s degree 86.1% 
Percentage of staff with a doctorate degree 3.9 % 
Average years of teaching experience 16.2 
Ethnicity – White 
                   Hispanic 
                   Black 
                   Asian Pacific 
94% 
  3% 
1.5% 
1.5% 
 
The participants in the study were a sample of students in grades 9-12.  A quantitative 
research study may use the entire school population or a sample (Creswell, 2012), but having 
access to the entire population allowed for a higher response rate and a more complete 
identification and analysis of the trends in the student population. 
The high school strives to foster a positive school climate with their entire student 
population to promote a positive school environment.  A 2013 student survey developed by the 
high school principal and team of teachers identified areas of concern in regard to students’ sense 
of belonging and school connectedness.  Approximately 30 percent of the 616 students surveyed 
reported that they did not feel like teachers know them.  Table 1 shows that the students also 
noted they did not feel they had an adult they could talk to (27 percent) and 25 percent believed 
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the teachers and administrators did not care about them.  The survey results were further 
analyzed and it was determined that the students which were not involved in extracurricular 
activities were the students that felt a lack of a connection and sense of belonging.  The 2013 
student survey results created a sense of urgency for the leadership team in regard to examining 
the school climate and student connectedness.  There was a need for students to feel connected to 
their academic environment.   
Site Access 
 Access to the site was provided by the assistant superintendent of schools in conjunction 
with the high school principal and district superintendent.  Formal approval was granted through 
a research study proposal knowing the study would benefit the high school’s student advisory 
program and school climate.   
Research Design and Rationale 
The design of this research was an explanatory sequential mixed-methods study.  This 
design is perhaps the most popular form of mixed methods design in educational research 
(Creswell, 2012).  This research study was a mixed methods case study.  A case study is a 
variation of an ethnography in that the researcher provides an in-depth exploration of a bounded 
system (e.g. an activity, event, or process) based on extensive data collection (Creswell, 2012).  
This research study examined student connectedness and building relationships with peers and 
adults which are both variables of school climate.  The relationship between the variables of 
connectedness and building relationships was explained to determine if one or more of them 
influences another (Creswell, 2012).   
The impact student advisory programs have on school climate in suburban high schools 
was an educational issue which best requires the use of both quantitative and qualitative research 
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methods.  Data was collected using quantitative tools such as a survey (Creswell, 2012).  The 
survey included closed-ended (quantitative research) questions in pursuit of gaining the most 
accurate data.  There were also qualitative student interviews to gather data from 12 students. 
School climate may be an issue in suburban high schools and administrators may be 
searching for solutions to improve the school climate.  Studying the impact a student advisory 
program has on the school climate requires an action research study.  Knowing action research 
was used to gather quantitative and qualitative data to address improvements in an educational 
setting (Creswell, 2012), administrators were able to examine the influence of a student advisory 
program on the school climate.  Creswell (2012) stated in an action research study “your 
objective might be to empower, transform, and emancipate individuals in educational settings” 
which was what this research study was attempting to accomplish. 
Research Methods 
List of the Research Methods 
 The quantitative data was collected from an adolescent connectedness survey with 
additional student advisory questions.  The qualitative data was collected from student interviews 
where students were asked thirteen open-ended questions.   
Quantitative 
Instrumentation.    The origin of “The Hemingway” was in 1994 from Michael Karcher.  
Dr. Karcher created an instrument that could help assess changes resulting from a mentoring 
program in a school. It is a measure of adolescent connectedness. 
The measure's items were derived from two literatures, one describing antecedents of 
academic achievement and the other reviewing risk-taking and problem behaviors. The 
main concept of connectedness was derived from a 1991 paper by Michael Nakkula and 
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Robert Selman, both of whom were Karcher's academic mentors at Harvard. Nakkula's 
notion of youth development suggests that programs serve to promote the youth's 
"interpretation of his or her connectedness to the world over time." This suggestion 
served as the basis of the Hemingway and guided the development of adolescent 
connectedness theory.  The Hemingway offers the promise of helping professionals work 
with kids in schools by capturing important correlates of adolescent achievement.  The 
Hemingway subscales measure positive connections to important adolescent worlds. 
There are four major worlds of connectedness as well as several related worlds. The four 
major worlds include connectedness to 1) school (school work and teachers), 2) family 
(parents and siblings), 3) friends, and 4) self (Karcher, 2011). 
The Hemingway is a 57-question, Likert-scale survey.  The answer options for the Hemingway 
include: not at all true, not really true, sort of true, true, and very true.  There is an additional 
option where the students may record that the question is unclear.  The Hemingway is designed 
for students in grades 6-12.  The instrument is figure 18 and found in the appendix. 
Participant Invitation and Selection.  The opportunity to complete the survey was 
provided to all students in grades 9-12 (865 students) with 119 students returning their parent 
permission form and 74 students completing the survey.  An invitation to participate and consent 
form was provided to every high school student.  The survey was completed online with the 
students having an opportunity to use their school-issued Chromebook.  The timeline of the 
survey began on May 22, 2016 and lasted through June 5, 2016.  Students had time during the 
school day in an extended advisory period to complete the survey in addition to the survey being 
accessible 24 hours a day throughout the two-week survey period.  The students are familiar with 
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taking a survey at the end of each year, thus the process of students taking an end-of-year survey 
was not new.  
 Surveying all of the students in the school that agree to participate provided ample data as 
the survey response rates for the 2013, 2014, and 2015 student surveys was approximately 60-70 
percent.  The Hemingway survey was different in that it required parent permission where the 
end-of-year student surveys in the past did not.  The entire population was given the opportunity 
to participate with 13.8 percent of the students returning permission forms.   
Qualitative 
 The qualitative aspect of the research study was student interviews in which the 
participants answered thirteen open-ended questions.  The researcher conducted individual 
student interviews and analyzed their results as to how the school climate is impacted by the 
student advisory program.  The interviews were solely conducted with the students.  Student 
responses and perceptions were the basis for the qualitative aspect of this study.  The interview 
questions are figure 19 and are found in the appendix. 
Sampling.  The sampling approach used for this study was purposeful sampling.  In 
purposeful sampling, researchers intentionally select individuals and sites to learn about a central 
phenomenon (Creswell, 2012).  The specific type of purposeful sampling strategy was theory or 
concept sampling.  This type of sampling strategy is used when the researcher samples 
individuals because they can help the researcher discover a theory or specific concept within the 
theory (Creswell, 2012).   
Participant Selection.  The targeted participants in the study were 12 students.  Students 
had an opportunity to indicate their willingness to participate in the interviews by informing the 
researcher on the survey consent form.  There were 67 students that volunteered to participate in 
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the interview process and 12 were randomly selected.  The random selection process involved 
using an online random number generator to select 20 numbers.  The students that volunteered to 
be interviewed were placed in alphabetical order by last name from 1-67.  The first 12 numbers 
that were randomly selected were highlighted in yellow and then eight more numbers were 
selected as alternates and highlighted in blue.  The one-on-one interviews were conducted at the 
high school in the main office conference room.  The length of the interviews depended on the 
depth of discussion by the interviewee with the 12 interviews each ranging from 20 – 40 
minutes.  The interviews took place over the summer beginning in June 2016 and were finished 
in July 2016.  The interviews were recorded using an iPad and Audacity on the interviewer’s 
laptop.  The interviewer also took notes during the interviews on paper.  The interviews were 
transcribed and coded for themes for each question.  The data was analyzed looking for common 
patterns (codes) across all of the data in order to be refined into emerging themes (Merriam, 
n.d.).  Themes were identified from the codes.  Themes are similar codes aggregated together to 
form a major idea in the database (Creswell, 2012). 
Participant Invitation.  The participants along with their parent(s)/guardian(s) were 
informed via an invitation letter of the research study and asked if the students were willing to 
participate.  The participants were informed their participation was completely voluntary and 
confidential.  They had the ability to dismiss themselves from the study at any point in time. 
Consent forms were signed by each parent/guardian and student. 
 The participants were important in gathering feedback about the student advisory 
program as the goal was to examine its impact on the school climate.  The data from the 
participants was used to determine the effectiveness of the program and ultimately ways to 
maintain or improve the structure of the student advisory program. 
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Reliability or Trustworthiness 
The survey was created by Dr. Michael Karcher in 1994 in an effort to develop an 
instrument to help the Saint Stephen's Episcopal School in Austin, Texas with their mentoring 
program.  The Hemingway survey’s final measure appeared to have good properties of 
reliability.  The data from the revised connectedness measure fit the hypothesized (ecologically 
distinct subscale factor structure) model reasonably well with minor modifications.  Correlations 
between other measures and the connectedness subscales and composite scales provided 
evidence of construct validity (Karcher, 2011, p. 35). 
Member checks were used for trustworthiness.  In qualitative research, it is the rich, thick 
descriptions, the words (not numbers) that persuade the reader of the trustworthiness of the 
findings (Merriam, n.d.).  Subjects had access to their interviews and reviewed them for accuracy 
and clarification.  Each participant received the transcripts of their own interviews electronically.  
Additionally, each participant was asked to review the narratives created from their interviews to 
ensure that the researcher accurately captured the participant’s story which was also done 
electronically.  Some of the students responded they agreed with the transcripts while others did 
not respond.  There were not any students that responded negatively to the transcripts. 
Research Questions Matrix – Mixed Methodology 
Table 4 
Research Questions 
Research Question Mixed-Methods 
(Quan/Qual/Mixed) 
Data Collection 
Techniques 
Data Analysis Techniques 
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Data Collection 
 The Hemingway survey data was collected through the use of a Google form with no 
identifiable characteristics.  All of students that agreed to participate were provided time during 
their student advisory period to complete the survey.  The Hemingway survey was available to 
the students 24 hours a day for two weeks.  The students used their Chromebooks to log on to the 
survey.  The Google form allowed the data to be collected, sorted, and analyzed.  The student 
Central Question 
What is the effect of a 
high school student 
advisory program on 
the school climate, 
students’ sense of 
belonging and 
connectedness in the 
school community?   
 
Mixed – quantitative data 
will be collected from 
student surveys and 
qualitative data will be 
collected from the 
student interviews. 
Semi-structured 
interviews and student 
surveys 
 Open-ended 
interview 
questions 
 Interview 
transcripts 
 Text data 
 Surveys 
Google Sheets, Google 
Forms, Excel spreadsheets 
Coding and thematic analysis 
 Similar and different 
themes 
 Visual data displays 
 Mean and descriptive 
statistics between 
groups and grade 
levels 
Question 1  
How does feeling more 
connected to the school 
and building 
relationships influence 
students’ perception of 
the school climate?   
Mixed – quantitative data 
will be collected from 
student surveys and 
qualitative data will be 
collected from the 
student interviews. 
Semi-structured 
interviews and student 
surveys 
 Open-ended 
interview 
questions 
 Interview 
transcripts 
 Text data 
 Surveys 
Google Sheets, Google 
Forms, Excel spreadsheets 
Coding and thematic analysis 
 Similar and different 
themes 
 Visual data displays 
 Mean and descriptive 
statistics between 
groups and grade 
levels 
Question 2 
How does a student 
advisory program at a 
suburban high school 
enhance the students’ 
sense of belonging?   
Mixed – quantitative data 
will be collected from 
student surveys and 
qualitative data will be 
collected from the 
student interviews. 
Semi-structured 
interviews and student 
surveys 
 Open-ended 
interview 
questions 
 Interview 
transcripts 
 Text data 
 Surveys 
Google Sheets, Google 
Forms, Excel spreadsheets 
Coding and thematic analysis 
 Similar and different 
themes 
 Visual data displays 
 Mean and descriptive 
statistics between 
groups and grade 
levels 
Question 3  
How does networking 
with other students 
about the school 
environment affect the 
overall school climate? 
Mixed – quantitative data 
will be collected from 
student surveys and 
qualitative data will be 
collected from the 
student interviews. 
Semi-structured 
interviews and student 
surveys 
 Open-ended 
interview 
questions 
 Interview 
transcripts 
 Text data 
 Surveys 
Google Sheets, Google 
Forms, Excel spreadsheets 
Coding and thematic analysis 
 Similar and different 
themes 
 Visual data displays 
 Mean and descriptive 
statistics between 
groups and grade 
levels 
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interviews were recorded using an iPad and laptop.  Notes were also taken using paper and 
pencil during the interviews.   
Data Analysis 
 Table 5 
Timeline of Research Study  
Month/Year Task Participants Phase Purpose 
Phase 1 –   
February - April 2016 
IRB approval, 
Purposeful selection of 
participants 
Participants were 
identified through 
consent forms 
To gain IRB approval 
Phase 2 –  
May 2016 
Census study for 
student advisory survey 
All high school students 
that returned permission 
forms 
To gather data from the 
students 
Phase 3 –  
May 2016 
Identify students that 
will be participating in 
the interviews 
Random selection of 12 
students that return their 
permission form 
To secure participants 
for the study 
Phase 4 – 
June – July 2016 
Conduct the student 
interviews 
Participate in the 
interviews 
To gather feedback 
from the students 
Phase 5 – 
July - August 2016 
Transcribe and code 
interviews 
Receive transcription 
for accuracy review 
To identify themes 
from the interviews 
 
Ethical Considerations 
 
Approval from the Institutional Review Board was sought to have the study exempt.  The 
study involves a student survey with no identifiable characteristics.  The ethical considerations of 
the study will be limited to ensuring the confidentiality of the students and student survey and 
interview results.  This was not a multisite study.  All data (audio and transcriptions) has been 
stored digitally on the researcher’s computer and is password protected.  All permission forms 
are in a locked file in the researcher’s home office.  No data has been kept on site and only the 
researcher has access to the data.   
 There were not any identifiable questions in regard to the student survey.  Participants 
were informed they could take a break, skip that line of questioning, end the interview, or 
withdraw all together from the study.  The researcher was sensitive and non-judgmental to the 
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feelings of the participant.  Permission to participate in the survey to collect data on the school 
climate and the student advisory program was provided by way of paper consent forms.   
The other major ethical consideration was my position as the researcher and the 
high school assistant principal.  Careful consideration to the manner in which the 
interview questions were asked was given to the students.  Body language and facial 
expressions on behalf of the researcher remained neutral during the interviews.  The 
student interviews were used to gather data on student perceptions and will not be used to 
connect specific students with specific responses.  Consent for the students selected to be 
interviewed was provided on the permission form.  All interviews took place in a private 
setting in the high school office conference room.   
Participants were ensured during the consent process that all raw data would remain 
secure.  They were able to review their raw data and the narratives created from it.  They 
were informed that at any time they could take a break from interviewing, skip a 
question, end the interview, or withdraw from the study all together, with no penalty.   
Removing all identifiable questions allowed for the study to be Category 2 Exempt by the 
Institutional Review Board which is educational tests, surveys, and questionnaires.  There were 
not any student names on the survey.  Access to the students was granted by the superintendent 
and high school principal as the effectiveness of the student advisory program is important to the 
high school.  Parents were advised of the study and survey through a formal letter.   The data was 
analyzed and aggregated by groups of students and not by any specific individual.  This study 
examined an existing program to review its effectiveness for all students. 
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Chapter 4: Findings, Results, and Interpretations 
Introduction  
 The goals of this mixed-methods study were to survey high school students and conduct 
12 interviews in regard to the high school student advisory program.  The information gathered 
from the student surveys and interviews was used to compose chapters 4 & 5 of this dissertation.  
The purpose of the student surveys was to gather feedback from 74 students in regard to 
adolescent connectedness.  The interviews were used to gain the students’ perspective and learn 
about their perceptions of the student advisory program.  Chapter 4 is divided into four sections: 
findings, results and interpretations from the student surveys, summaries of all 12 student 
interviews, and a conclusion.  The student survey data and student interview data was used to 
answer the central research question - What is the effect of a high school student advisory 
program on the school climate, students’ sense of belonging and connectedness in the school 
community?  In addition to answering the central research question, the results also answered the 
sub-questions: 
1. How does feeling more connected to the school and building relationships influence 
students’ perception of the school climate?    
2. How does a student advisory program at a suburban high school enhance the students’ 
sense of belonging?   
3. How does networking with other students about the school environment affect the overall 
school climate? 
The student survey used was The Hemingway which has subscales that measure positive 
connections to important adolescent worlds.   The Hemingway is divided into four major worlds 
which include connectedness to 1. school (school work and teachers), 2. family (parents and 
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siblings), 3. friends and romantic partners, and 4. self (Karcher, 2011).  The four conceptual 
groupings for which The Hemingway is divided are being related, being social, being academic, 
and being oneself.  The survey questions will be divided into 10 subscales and organized into the 
four conceptual groupings. 
Findings 
 The student survey window was open from May 22, 2016 through June 5, 2016.  The 
student interviews were conducted on June 9, 2016 through July 13, 2016 in the high school 
office conference room.  The interviews were recorded using an iPad and Audacity on the 
interviewer’s laptop along with hand written notes by the interviewer.  The survey questions 
were related to adolescent connectedness and interview questions were related to each 
participant’s perceptions of the student advisory program. 
The participants were students in grades 9-12 at the high school being studied.  There 
were 39 females and 35 males that took the survey.  The grade distribution of completed surveys 
was 25 ninth-grade students, 27 ten-grade students, 14 eleventh-grade students, and eight 
twelfth-grade students.  The randomly selected participants for the interviews were split evenly 
with six males and six females.   
Results and Interpretations 
 The Hemingway was scored using a 5-point scale: 5 = very true, 4 = true, 3 = sort of true, 
2 = not really true, and 1 = not at all true.  There are a few questions which required reverse 
scoring - 2, 7, 13, 18, 26, 30, 34, 45, 51 (Karcher, 2011). 
 The results of the 74 completed student surveys provided valuable information for the 
researcher.  Figure 5 below depicts the general results of the student survey.  The data is divided 
into four conceptual groups – being social (includes neighborhood and friends subscales), being 
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related (includes parents and siblings subscales), being academic (includes school, teachers, and 
reading subscales), and becoming oneself (includes self and future subscales).  There is an 
additional peer subscale and six questions related to homework and the student advisory program 
at the school being studied. 
 
 
Figure 5. Student survey general results  
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Being Social Conceptual Group 
 
            Being social reflects connectedness to friends in their unique space and time. The 
adolescent’s connectedness to this social world takes place in the neighborhood (usually after 
school) with friends (as opposed to peers) in the present (Karcher, 2011).  The two subscales that 
comprise the being social group are the neighborhood and friends subscales.  The neighborhood 
and friends subscales will each be summarized below. 
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Figure 6.  Neighborhood subscale questions 1, 11, 21, 31, 41, 51 
Table 6 
 
Neighborhood Subscale Results 
 
Question Mean 
Standard 
Deviation n 
Neighborhood Subscale – questions 1, 11, 21, 31, 41, 51      
(1) I like hanging out around where I live (like my neighborhood). 3.85 1.02 74 
(11) I spend a lot of time with kids around where I live. 2.99 1.40 74 
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(21) I get along with the kids in my neighborhood.   3.78 0.97 72 
(31) I often spend time playing or doing things in my neighborhood.   3.20 1.09 74 
(41) I hang out a lot with kids in my neighborhood.   2.74 1.22 74 
(51) My neighborhood is boring. 2.85 1.11 73 
Subscale Summary 3.24 1.13 -- 
Note. Not at all true = 1, Not really true = 2, Sort of true = 3, True = 4, Very True = 5 
 
            The students surveyed (91.9%) enjoyed hanging out where they live but 41.9 percent of 
the students reported they do not hang around with students in their neighborhood.  Even though 
only 38 percent of the students like hanging around with the other kids in their area, 87.8 percent 
like the kids in their neighborhood.  Overall, the students like their neighborhood and the kids 
that live in their neighborhood but they do not hang out or spend much time with their 
neighborhood kids. 
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Figure 7. Friends subscale questions 2, 12, 22, 32, 42, 52 
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Table 7 
 
Friends Subscale Results 
 
Question Mean 
Standard 
Deviation n 
Friends Subscale – questions 2, 12, 22, 32, 42, 52      
(2) Spending time with friends is not so important to me. 4.14 1.26 73 
(12) I have friends I'm really close to and trust completely. 4.32 1.01 74 
(22) Spending time with my friends is a big part of my life. 4.20 0.98 74 
(32) My friends and I talk openly with each other about personal things. 3.99 0.96 73 
(42) I spend as much time as I can with my friends. 3.97 1.09 74 
(52) My friends and I spend a lot of time talking about things. 4.18 0.93 74 
Subscale Summary 4.13 1.02 -- 
Note. Not at all true = 1, Not really true = 2, Sort of true = 3, True = 4, Very True = 5 
 
            It was very clear the students surveyed believe friends are important and can be trusted.  
The students (93.2%) reported they have close friends that they trust completely.  Close to 90 
percent of the students spend as much time as they can with their friends with over 93 percent 
reporting they spend a lot of time talking to their friends.  Questions 2, 12, 22, and 52 all had a 
mean score above four with questions 32 and 42 being within three one hundredths of a four.  
Those means indicate a strong connection to friends.  In regard to the being social conceptual 
group, the students are connected to their friends and neighborhood.   
Being Related Conceptual Group 
            Being related reflects a sense of being connected to family, belonging to a group, and 
being accepted and feeling comfortable.  It is about being comfortable in the present and feeling 
esteemed by those with whom one lives. It is about enjoying the present with family, those 
relationships that were provided for the child rather than chosen (Karcher, 2011).  The two 
subscales that comprise the being related subgroup are the parents and siblings subscales.  The 
parents and siblings subgroups will be summarized below. 
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Figure 8.  Parents subscale questions 4, 14, 24, 34, 44, 54 
 
Table 8 
 
Parents Subscale Results 
 
Question Mean 
Standard 
Deviation n 
Parents Subscale – questions 4, 14, 24, 34, 44, 54      
(4) My family has fun together. 4.04 0.96 74 
(14) It is important that my parents trust me. 4.34 0.87 73 
(24) I enjoy spending time with my parents.   3.89 1.05 74 
(34) My parents and I disagree about many things. 3.45 1.04 74 
(44) My parents and I get along well. 3.95 0.90 74 
(54) I care about my parents very much. 4.50 0.93 74 
Subscale Summary 4.03 0.96 -- 
Note. Not at all true = 1, Not really true = 2, Sort of true = 3, True = 4, Very True = 5 
 
            Parents are a very important part of the students surveyed as every question had a 90 
percent and above response rate in regard to the students’ parents.  It was evident in the 
responses as 95.6 percent of the students care about and get along with their parents, 90 percent 
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of the students enjoy spending time with their parents, 94.5 percent of the students want their 
parents to trust them, and over 91 percent of the students reported having fun with their family.  
Less than 45 percent of the students reported having disagreements with their parents on many 
things.  The mean scores for the parent subgroup showed a strong connection as three of the six 
questions have a mean of at least 4.0 and the other three are at 3.45 and above.  The students 
surveyed have a real connection to their families as the overall mean for the subscale was 4.03 
which relates to a true response. 
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Figure 9.  Siblings subscale questions 5, 15, 25, 35, 45, 55 
 
Table 9 
 
Siblings Subscale Results 
 
Question Mean 
Standard 
Deviation n 
Siblings Subscale – questions 5, 15, 25, 35, 45, 55      
(5) I have a lot of fun with my brother(s) or sister(s), (leave blank if you 
have none.) 3.87 1.04 71 
(15) I feel close to my brother(s) or sister(s), (leave blank if you have 
none.) 3.89 1.06 71 
(25) I enjoy spending time with my brothers/sisters, (leave blank if you 
have none.) 4.04 0.95 71 
(35) I try to spend time with my brothers/sisters when I can, (leave 
blank if you have none.) 3.59 1.04 71 
(45) I try to avoid being around my brother/sister(s), (leave blank if you 
have none.) 3.89 1.08 70 
Subscale Summary 3.86 1.03 -- 
Note. Not at all true = 1, Not really true = 2, Sort of true = 3, True = 4, Very True = 5 
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         The students surveyed felt close to their sibling(s) (91.6%) and over 90 percent have fun 
with and enjoy spending time with their sibling(s). The results of the sibling subscale are 
comparable to the parents and family results as well as the friends’ results.  The overall mean 
subscale score was 3.86 with four of the five questions having a mean score of 3.87 and higher.  
The mean scores indicate a connectedness with siblings.  A summary of the being connected 
conceptual group would be that the students surveyed have a strong connection to their parents 
and siblings as well as their friends. 
Being Academic Conceptual Group 
             Being Academic is having a connection to school and teachers.  It is about being future-
oriented, pleasing teachers, and working hard in school to secure one's future.  Those who report 
high levels of being academic see the connection between doing well in school and succeeding in 
life.  They believe that doing well in school will secure their future in the workplace (Karcher, 
2011).  The three subscales that are part of the being academic conceptual group are school, 
teachers, and reading subscales. 
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Figure 10.  School subscale questions 6, 16, 26, 36, 46, 56 
 
Table 10 
 
School Subscale Results 
 
Question Mean 
Standard 
Deviation n 
School Subscale – questions 6, 16, 26, 36, 46, 56      
(6) I work hard at school. 4.18 0.78 74 
(16) I enjoy being at school. 3.07 1.09 74 
(26) I get bored in school a lot.   2.58 1.12 74 
(36) I do well in school. 3.77 0.94 74 
(46) I feel good about myself when I am at school. 3.31 1.10 74 
(56) Doing well in school is important to me. 4.22 0.86 74 
Subscale Summary 3.52 0.98 -- 
Note. Not at all true = 1, Not really true = 2, Sort of true = 3, True = 4, Very True = 5 
 
           School is important to the students surveyed.  A mean score of 4.18 for the students 
reporting they work hard at school is positive.  Almost 98 percent of the students said they work 
hard at school with 15 percent of the 98 percent reporting sort of true.  No students reported not 
at all true for I work hard at school question.  Ninety three percent of the students reported they 
do well and 97.2 percent recognized doing well in school is important (mean score of 4.22).  
Only 6.8 percent of the students reported very true for I enjoy school.  There were 24.4 percent 
of the students that reported they did not enjoy school.  There were also 24.4 percent of the 
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students that get bored at school.  Almost a quarter of the students surveyed do not enjoy being at 
school and get bored at school.     
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Figure 11.  Teachers subscale questions 8, 18, 28, 38, 48, 50 
 
Table 11 
 
Teachers Subscale Results 
 
Question Mean 
Standard 
Deviation n 
Teachers Subscale – questions 8, 18, 28, 38, 48, 50      
(8) I care what my teachers think of me. 3.88 1.10 74 
(18) I do not get along with some of my teachers. 3.77 1.10 74 
(28) I want to be respected by my teachers. 4.42 0.74 74 
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(38) I try to get along with my teachers.   4.26 0.60 74 
(48) I always try hard to earn my teachers’ trust. 3.86 1.19 73 
(50) I usually like my teachers. 3.88 0.86 74 
Subscale Summary 4.01 0.93 -- 
Note. Not at all true = 1, Not really true = 2, Sort of true = 3, True = 4, Very True = 5 
 
           The students care what their teachers think of them as almost 90 percent reported that as a 
positive with 36.5 percent reporting that to be very true.  The students (97.3%) want to be 
respected by their teachers with 54.1 percent reporting very true and a mean score of 4.42 on a 
five-point scale.  All 74 students (100%) reported they try to get along with their teachers.  
Sixteen percent of the students do not always try to earn their teachers’ trust and 93.2 percent of 
the students reported liking their teachers.  Overall, the subscale mean score was just above four 
at 4.01 which is a solid “true” response from the students. 
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Figure 12.  Reading subscale questions 10, 20, 30, 40 
 
Table 12 
 
Reading Subscale Results 
 
Question Mean 
Standard 
Deviation n 
Reading Subscale – questions 10, 20, 30, 40      
(10) I enjoy spending time by myself reading. 2.96 1.17 73 
(20) I like to read 3.15 1.21 74 
(30) I never read books in my free time. 3.14 1.30 74 
(40) I often read when I have free time. 2.50 1.23 74 
Subscale Summary 2.94 1.23 -- 
Note. Not at all true = 1, Not really true = 2, Sort of true = 3, True = 4, Very True = 5 
 
            The results of the reading subscale show that the students were not very big readers.  
Forty percent of the students do not enjoy spending their time reading and 55 percent reported 
they never read during their free time.  Thirty percent of the students do not like to read but there 
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were 39 percent of the students that reported true or very true to the I like to read question.  The 
highest mean score was 3.15 with the overall subscale score at 2.94 which are both the lowest 
mean scores of all subscales. 
            A summary of the being academic conceptual group shows a strong connection to the 
importance of doing well in school.  The students for the most part like their teachers and want to 
earn their trust and respect.  The students surveyed were not real interested in reading even 
though they understand the importance of doing well in school.  Reading was not an area the 
students reported mostly true answers to the questions.   
Becoming Oneself Conceptual Group 
            Becoming oneself refers to being connected to self-in-the-present and self-in-the-future.   
Given that self in the future is clearly conventional, and self in the present tends to be 
unconventional, this should more directly be seen as a global sense of self for youth across the 
whole social ecology (Karcher, 2011).  The two subscales that comprise the becoming oneself 
conceptual group are the self subscale and the future subscale. 
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Figure 13.  Self subscale questions 3, 13, 23, 33, 43, 53 
 
Table 13 
 
Self Subscale Results 
 
Question Mean 
Standard 
Deviation n 
Self Subscale – questions 3, 13, 23, 33, 43, 53      
(3) I can name 5 things that others like about me. 3.73 1.02 74 
(13) There is not much that is unique or special about me. 3.81 1.01 73 
(23) I can name 3 things that other kids like about me. 3.88 0.91 74 
(33) I really like who I am. 3.77 1.08 74 
(43) I have special hobbies, skills, or talents.   4.08 0.92 73 
(53) I have unique interests or skills that make me interesting. 3.86 1.00 73 
Subscale Summary 3.86 0.99 -- 
Note. Not at all true = 1, Not really true = 2, Sort of true = 3, True = 4, Very True = 5 
 
           Eighty five percent of the students could name five things others liked about them and 95 
percent of them could name three things others like about them.  Ninety one percent of the 
students recognize they have unique interests or skills that make them interesting and almost 94 
percent of the students reported having special hobbies, skills or talents (mean score of 4.08).  
Almost 61 percent of the students answered either true or very true to the question I really like 
who I am with an additional 27 percent answering sort of true for a total of 87.8 percent of the 
students liking who they are.    
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Figure 14. Future subscale questions 9, 19, 29, 39, 49 
 
Table 14 
 
Future Subscale Results 
 
Question Mean 
Standard 
Deviation n 
Future Subscale – questions 9, 19, 29, 39, 49      
(9) I will have a good future. 4.33 0.79 66 
(19) Doing well in school will help me in the future. 4.47 0.74 74 
(29) I do things outside of school to prepare for my future. 3.95 1.05 74 
(39) I do lots of things to prepare for my future.   3.85 0.99 74 
(49) I think about my future often. 4.26 0.89 74 
Subscale Summary 4.17 0.89 -- 
Note. Not at all true = 1, Not really true = 2, Sort of true = 3, True = 4, Very True = 5 
 
           Seventy two of the seventy four students (97.3%) answered they are going to have a good 
future.  Only one student of the 74 students did not answer positively to doing well in school will 
help him/her in the future which means 98.6 percent (mean score of 4.47) of the students 
recognize the importance of doing well in school will help them with their future.  Ninety 
percent of the students do things outside of school and do other things to help them with their 
future.  Ninety five percent of the students think about their future often with 48.6 percent 
answering very true to thinking about their future.  Question 55 – what I do now will not affect 
my future was excluded due to poor construct/discriminate validity (Karcher, 2011).   
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Figure 15.  Peers subscale questions 7, 17, 27, 37, 47, 57 
Table 15 
Peers Subscale Results 
Question Mean 
Standard 
Deviation n 
Peers Subscale – questions 7, 17, 27, 37, 47, 57      
(7) My classmates often bother me.  2.81 1.09 74 
(17) I like pretty much all of the other kids in my grade. 2.82 1.06 73 
(27) I like working with my classmates.   3.35 1.01 74 
(37) I get along well with the other students in my classes.   3.82 0.80 74 
(47) I am liked by my classmates. 3.57 0.96 67 
(57) I rarely fight or argue with the other kids at school. 4.05 1.08 74 
Subscale Summary 3.40 1.00 -- 
Note. Not at all true = 1, Not really true = 2, Sort of true = 3, True = 4, Very True = 5 
 
            There were mixed results with the peers’ responses by the students.  Ninety percent of the 
students reported rarely fighting or arguing with other kids at their school and 94.6 percent of the 
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students reported getting along with the other students in their class.  Eighty nine percent said 
they were liked by their classmates but only 69 percent said they pretty much like all of the 
students in their grade.  Almost 25 percent of the students responded true or very true to the 
question my classmates often bother me and 17 percent of the students do not like working with 
their classmates. 
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Figure 16.  Additional questions (not associated with The Hemingway) – 58, 59, 60, 61, 62, 63 
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Table 16 
 
Additional Questions Results 
 
            Question Mean 
Standard 
Deviation n 
Additional Questions      
(58) I always do my homework. 3.93 1.11 73 
(59) My teachers care about me. 3.68 1.07 71 
(60) I like my advisor. 4.08 0.97 73 
(61) I like the other students in my advisory group. 3.46 1.06 74 
(62) I am glad my HS has a student advisory program. 3.70 1.26 74 
(63) I feel better connected to the HS because of the student 
advisory program. 3.05 1.38 74 
Note. Not at all true = 1, Not really true = 2, Sort of true = 3, True = 4, Very True = 5 
 
 Eighty nine percent of the students reported always doing their homework with 37.1 
percent of them responding true and 37.8 percent responding very true.  Ten percent of the 
students reported negatively to their teachers care about them.  Eighty one percent of the students 
said they like the other students in their advisory group with only three of the 74 students 
reporting not at all for liking the other students in their advisory.  Eighty percent of the students 
were glad their high school had an advisory program and of that 80 percent, 33.8 percent 
answered very true to the advisory question.  There were 39.2 percent of the students that 
reported not really true or not at all true to feeling better connected to the high school because of 
the student advisory program which was why the mean score was only 3.05.  Forty five percent 
of the students responded true or very true to feeling better connected to the high school because 
of the student advisory program with an additional 16.2 percent responding as sort of true.  
Overall, 61.8 percent of the students responded sort of true, true, or very true to feeling better 
connected to the high school because of the student advisory program. 
 Table 17 provides the results of question 46 which was I feel good about myself when I 
am at school.  The data is sorted into the five response choices (not at all true, not really true, sort 
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of true, true, and very true) by grade level and gender totals.  The sum of the responses was 
reported with an overall percentage by category to make comparisons between grade levels and 
genders.  Question 46 was examined to see the results of how students felt about themselves 
when at school.  How the students responded provided data on their feelings about school.   
Table 17 
Survey question #46 
I feel good about myself when I am at school. 
Grade/ 
Gender 
Not 
at all 
true 
(=1) 
Not 
really 
true 
(=2) 
Sort 
of 
true 
(=3) 
 True 
(= 4) 
Very 
true 
(=5) 
n = 
Peer 
Group 
Sum of 
Responses 
Sort of 
True/True/ 
Very True 
 
Percentage of 
Sort of 
True/True/ 
Very True 
9 3 3 11 2 6 25  19 76 
10 0 2 11 4 10 27  25 92.6 
11 2 1 2 2 7 14 11 78.6 
12 2 0 3 1 2 8  6 75 
Grade 
Totals 7 6 27 9 25 74 61 82.4 
Female 
Totals 4 4 17 3 11 39 31 79.5 
Male 
Totals 3 2 10 6 14 35 30 85.7 
  One of the key findings regarding table 17 was that 10 percent of the students surveyed 
do not feel good about themselves when they are at school.  The responses are almost evenly 
distributed between 9
th 
(76%), 11
th
 (78.6%), and 12
th
 (75%) grade students.  The 10
th
 grade 
students had the highest percentage at 92.6 percent which was 14 percent higher than all other 
grades.  The males overall reported a higher percentage of feeling good at school (85.7%) as 
compared to the females (79.5%). 
 Table 18 provides the results of question 16 which was I enjoy being at school.  The data 
is sorted into the five response choices (not at all true, not really true, sort of true, true, and very 
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true) by grade level and gender totals.  The sum of the responses was reported with an overall 
percentage by category to make comparisons between grade levels and genders.  Question 16 
was examined to see the results of how many students enjoy being at school.  How the students 
responded provided data on their level of comfort with school.   
Table 18 
Survey question #16 student responses with percentages. 
I enjoy being at school. 
Grade/ 
Gender 
Not 
at all 
true 
(=1) 
Not 
really 
true 
(=2) 
Sort 
of 
true 
(=3) 
 True 
(= 4) 
Very 
true 
(=5) 
n = 
Peer 
Group 
Sum of 
Responses 
Sort of 
True/True/ 
Very True 
 
Percentage of 
Sort of 
True/True/ 
Very True 
9 2 4 8 2 9 25  19 76 
10 2 2 15 3 5 27  23 85.2 
11 3 3 4 0 4 14 8 57.1 
12 2 0 2 0 4 8  6 75 
Grade 
Totals 9 9 29 5 22 74 56 75.7 
Female 
Totals 5 5 16 2 11 39 29 74.3 
Male 
Totals 4 4 13 3 11 35 29 82.9 
      Nine students (12%) reported not enjoying being at school with a similar distribution of 
responses for 9
th
 (76%) and 12
th
 (75%) grade students.  The 10
th
 grade students responded with 
the most positive results of enjoying being at school with a total of 23 out of 27 students 
reporting sort of true/true/or very true which totals 85.2 percent.  Overall the males responded 
they enjoy being at school more than the females (82.9% to 74.3%).  The juniors were the 
students that responded most negatively about enjoying being at school with only 57.1 percent of 
them enjoying being at school. 
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 Table 19 provides the results of question 62 which was I am glad my HS has a student 
advisory program.  The data is sorted into the five response choices (not at all true, not really 
true, sort of true, true, and very true) by grade level and gender totals.  The sum of the responses 
was reported with an overall percentage by category to make comparisons between grade levels 
and genders.  Question 62 was examined to see if the students were glad their high school had a 
student advisory program. 
Table 19 
Survey question #62 
I am glad my HS has a student advisory program. 
Grade/ 
Gender 
Not 
at all 
true 
(=1) 
Not 
really 
true 
(=2) 
Sort 
of 
true 
(=3) 
 True 
(= 4) 
Very 
true 
(=5) 
n = 
Peer 
Group 
Sum of 
Responses 
Sort of 
True/True/ 
Very True 
 
Percentage of 
Sort of 
True/True/ 
Very True 
9 0 5 5 7 8 25 20 80 
10 2 3 6 10 6 27  22 81.5 
11 1 2 1 7 3 14  11 78.6 
12 2 0 0 1 5 8  6 75 
Grade 
Totals 5 10 12 25 22 74 59 79.7 
Female 
Totals 4 5 7 14 9 39 30 76.9 
Male 
Totals 1 5 5 11 13 35 29 82.9 
 
 There were only five students that reported not at all true to being glad their high school 
has a student advisory program.  Forty seven of the 74 students responded true or very true to the 
question and of the 47, 24 were males and 23 were females.  The results for the grades were all 
very similar with a range of 75 percent to 81.5 percent.  Overall, the females were at 76.9 percent 
compared to 82.9 percent for the males for being glad their high school had a student advisory 
program.   
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 Table 20 provides the results of question 63 which was I feel better connected to my HS 
because of the student advisory program.  The data is sorted into the five response choices (not at 
all true, not really true, sort of true, true, and very true) by grade level and gender totals.  The 
sum of the responses was reported with an overall percentage by category to make comparisons 
between grade levels and genders.  Question 63 was examined to see the results of student 
connectedness to their high school because of the student advisory program. 
Table 20 
Survey question #63 
I feel better connected to my HS because of the student advisory program. 
Grade/ 
Gender 
Not 
at all 
true 
(=1) 
Not 
really 
true 
(=2) 
Sort 
of 
true 
(=3) 
 True 
(= 4) 
Very 
true 
(=5) 
n = 
Peer 
Group 
Sum of 
Responses 
Sort of 
True/True/ 
Very True 
 
Percentage of 
Sort of 
True/True/ 
Very True 
9 4 4 6 7 3 25 16 64 
10 3 8 3 5 8 27  16 59.3 
11 3 2 3 5 1 14  9 64.3 
12 3 1 0 3 1 8  4 50 
Grade 
Totals 13 16 12 20 13 74 45 60.8 
Female 
Totals 8 7 7 9 8 39 24 61.5 
Male 
Totals 5 9 5 11 5 35 21 60 
  Question 63 was a key question in the research study.  Twenty nine (39.2%) of the 74 
students reported not at all true or not really true to feeling better connected to their high school 
because of the student advisory program.  Thirty three students (44.6%) reported true or very 
true.  The responses to question 63 are somewhat evenly divided with the one outlier result being 
the true response.  The range of responses was 12 to 20.  The overall summary of female to male 
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responses was 61.5 percent to 60 percent respectively.  The classes with the highest percentages 
of true responses were the 9
th
 (64%) and 11
th
 (64.3%) grades. 
 A pivot table was used to analyze the student responses with regard to questions 6 and 
16.  The researcher wanted to examine students that responded to working hard at school and 
compare that to students that enjoy being at school. 
Table 21 
Comparison pivot table for questions #6 and #16 
Questions   # 6 - I work hard at school.   
  Response 
Not at all  
true (=1) 
Not really 
true (=2) 
Sort of 
true 
(=3) 
 True 
(= 4) 
Very true  
(=5) 
Number 
of 
Students 
 
 
 
 
 
#16 –  
I enjoy 
being at 
school. 
Not at all 
true (=1) 
0 1 2 5 1 9 
Not really 
true (=2) 
0 0 3 4 2 9 
Sort of 
true (=3) 
0 1 4 17 7 29 
 True 
(= 4) 
0 0 2 6 14 22 
Very true 
(=5) 
0 0 0 1 4 5 
Number of 
Students 
0 2 11 33 28 74 
Note. n = 74 Students, Chi-Square is 20.66, p-value is 0.056 
Results are not significant at p < 0.05 
 
Table 22 
Summary true response table for questions #6 and #16 
# 6 - I work hard at school. 
#16 – I enjoy being at school. 
 Sum of Responses Percentage 
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#6 - Very True and  
#16 - Very True 
4 5.4 
#6 - Very True/True and  
#16 - Very True/True 
25 33.8 
#6 - Very True/True/Sort of True and  
#16 - Very True/True/Sort of True 
55 74.3 
 
 Table 21 represents the students for the most part enjoy being at school and while at 
school work hard.  No students in grades 9-12 that took the survey responded not at all true to 
working hard at school.  Twenty five students responded true or very true for both questions – I 
enjoy being at school and I work hard at school.  The table shows that one student reported not 
enjoying being at school but reported very true to working hard at school so even though school 
is not a pleasant place, the student works hard.  Almost 75 percent of the students responded 
some truth to both questions but only 5.4 percent of the students responded very true to both 
questions.  There was not a significant relationship between the responses to the questions I 
enjoy being at school and I work hard at school.   
 A pivot table was used to analyze the student responses with regard to questions 46 and 
63.  The researcher wanted to examine students that responded to feeling good at school and 
compare that to students that feel better connected to their high school because of the student 
advisory program.  
Table 23 
Comparison pivot table for questions #46 and #63 
Questions   #46 – I feel good about myself when I am at school.   
  Response 
Not at all  
true (=1) 
Not really 
true (=2) 
Sort of 
true 
(=3) 
 True 
(= 4) 
Very true  
(=5) 
Number 
of 
Students 
 
 
Not at all 
true (=1) 
4 0 3 3 3 13 
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#63 –  
I feel better 
connected 
to my HS 
because of 
the student 
advisory 
program. 
Not really 
true (=2) 
1 2 6 2 5 16 
Sort of 
true (=3) 
0 0 7 0 5 12 
 True 
(= 4) 
0 3 5 2 3 13 
Very true 
(=5) 
2 1 6 2 9 20 
Number of 
Students 
7 6 27 9 25 74 
Note. n = 74 Students, Chi-Square is 22.28, p-value is 0.134 
Results are not significant at p < 0.05 
Table 24 
Summary true response table for questions #46 and #63 
#46 – I feel good about myself when I am at school. 
#63 - I feel better connected to my HS because of the student advisory program.  
 Sum of Responses Percentage 
#46 - Very True and  
#63 - Very True 
9 12.2 
#46 - Very True/True and  
#63 - Very True/True 
16 21.6 
#46 - Very True/True/Sort of True and  
#63 - Very True/True/Sort of True 
39 52.7 
 
 There were nine students that responded very true to both questions 46 and 63 which 
equates to 12.2 percent of the students.  Overall positive responses comparing the two questions I 
feel good about myself when I am at school and I feel better connected to my high school 
because of the student advisory program was over 50 percent (52.7%).  Over half of the students 
feel good and feel better connected due to the student advisory program. 
 A pivot table was used to analyze the student responses with regard to questions 62 and 
63.  The researcher wanted to examine students that responded to being glad their high school 
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has a student advisory program and compare that to students that feel better connected to their 
high school because of the student advisory program. 
Table 25 
Comparison pivot table for questions #62 and #63 
Questions   
#62 - I am glad my HS has a student advisory program. 
  
  Responses 
Not at 
all true 
(=1) 
Not really 
true (=2) 
Sort of 
true (=3) 
 True 
(= 4) 
Very true  
(=5) 
Number 
of 
Students 
 
#63 - I feel 
better 
connected to 
my HS 
because of 
the student 
advisory 
program. 
Not at all 
true (=1) 
5 4 2 1 1 13 
Not really 
true (=2) 
0 6 5 4 1 16 
Sort of 
true (=3) 
0 0 3 5 4 12 
 True 
(= 4) 
0 0 2 11 7 20 
Very true 
(=5) 
0 0 0 1 12 13 
Total 5 10 12 22 25 74 
Note. n = 74 Students, Chi-Square is 73.25, p-value < 0.00001 
Results are significant at p < 0.05 
Table 26 
Summary true response table for questions #62 and #63 
#62 - I am glad my HS has a student advisory program. 
#63 - I feel better connected to my HS because of the student advisory program.  
 Sum of Responses Percentage 
#62 - Very True and  
#63 - Very True 
12 16.2 
#62 - Very True/True and  
#63 - Very True/True 
31 41.9 
#62 - Very True/True/Sort of True and  
#63 - Very True/True/Sort of True 
45 60.8 
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 Table 26 provides data that shows 12 students reported very true to feeling better 
connected to their high school because of the student advisory program and very true to being 
glad their high school has a student advisory program.  An additional 11 students reported true to 
both questions.  A total of 31 students reported very true and/or true to both questions which is 
41.9 percent of the students.  Adding in the sort of true responses to both questions takes the total 
number of students to 45 which is 60.8 percent.  Overall, 60 percent of the students reported 
some level of truth to being better connected to their high school because of the student advisory 
program and being glad their high school has a student advisory program. The results are 
statistically significant between the responses of both questions with a p-value of less than 
0.00001.   
 Key questions that relate to connectedness, sense of belonging, and the school climate 
were analyzed with positive results.  The participants recognize the need to do well in school 
with 97.2 percent saying it is important to them and 98.6 percent believing doing well in school 
will help them in their future.  In order to do well, 82.4 percent said they work hard with an 
additional 14.9 percent saying they sort of work hard for a total of 97.3 percent of the students 
believing they work hard in school.  The participants work hard and 89.2 percent care what their 
teachers throughout the school day think of them.  A high percentage, 94.6 percent of the 
participants get along with the other students in their classes and 87.8 percent really like who 
they are as a person.  The students did state they like their advisor as 94.5 percent said it was 
true. 
 There were key questions that resulted in a negative view toward connectedness, sense of 
belonging, and school climate.  Almost 25 percent (24.4 percent) of the students do not enjoy 
being at school.  The students reported they feel good about themselves when at school (82.4 
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percent) but that results in 17.6 percent that do not feel good at school.  When asked if they were 
glad their high school had a student advisory program, 20.3 percent reported not at all true and 
not really true.  The last question in the survey was “I feel better connected to the high school 
because of the student advisory program”.  The results were: 44.6 percent said true or very true, 
16.2 percent said sort of true, 21.6 percent said not really true, and 17.6 percent said not at all 
true.  Almost 40 percent of the students (39.2 percent) of the students surveyed do not feel better 
connected to the high school because of the student advisory program but that also results in 60 
percent of the students feeling good about the student advisory program. 
 There were 12 students interviewed to address the qualitative aspect of the research 
study.   The student interviews are summarized below with codes and themes identified 
throughout the interviews.  There is a summary of all 12 interviews after the summary of student 
interview #12.  The goal was to record topics that came up frequently and that are important to 
the research questions (Zickmund, n.d.).   
Student Interview #1  
Do you feel connected to and what is your sense of belonging to your high school? 
 Student reported she feels connected to the high school with one of the reasons being she 
has been going to school in the same school district since kindergarten.  Stated she felt more 
connected through athletics and theater.  “Definitely extracurricular activities make me feel 
connected to my peers” (Student Interview 1).  Being involved in many things has allowed her to 
get to know a lot of people and make a reputation for herself.  She stated she represents the clubs 
she is involved with really well. 
What is your perception of the student advisory program? 
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 Student did not feel connected to her advisory this year compared to last year.  Last 
year’s seniors worked hard to talk with the other students.  Students in her advisory were not 
talkative.  She felt its goal to achieve connections between students and teachers is moderately 
effective.  It depends on the teacher and students in the advisory groups if it is going to be good.   
How does a student advisory program influence the school climate in a suburban high school?   
 “I feel like one of the goals of advisory is to make friends outside of your different range 
group and I feel like it does that” (Student Interview 1).  Student reported having a connection 
with her advisory teacher.  She has friends that have made friends with students in their advisory 
that they do not have classes with.  It helps to improve relationships with students throughout the 
school.   
How does feeling more connected to the school, other students, and teachers influence the school 
climate and students’ sense of belonging?  
 Student reported students would do better in school.  She stated it would be more 
welcoming.  Advisory is not a class and is a place where you can feel welcomed and a sense of 
assurance, especially freshman.  “Having connections with upper classman, can get help from 
them, and it gives you someone to talk to besides your guidance counselor” (Student Interview 
1).   
What effect does networking with other students and having an adult advisor have on the overall 
school climate? 
 Student reported having a relationship with students that you don’t have in any of your 
classes and you have not known really connects the school.  She stated having friends throughout 
all grades you feel more confident.  Being able to talk to your advisor not necessarily about 
school helps you feel a personal connection.  Feels some students don’t think teachers have lives 
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and advisory is a time students can talk to teachers and tell jokes.  It makes students feel more 
connected because you see the teachers have lives outside of school and that they are not robots.  
It helps to provide a connection to at least one teacher.   
What is your favorite part of advisory and what would you change? 
 Student reported her favorite part was when her advisory teacher brings in treats on one 
of the students’ birthday because it gets everyone talking.  Humor and food are the only two 
things that connect some kids.  More time in advisory would be good to allow students to go see 
a teacher but there should be designated time for a group activity so all of the students will talk 
to each other.   Reported she would not let students leave advisory to just walk around. 
Is the student advisory program good for the school, why or why not? 
 Student reported she really does think it is good for the school and it is beneficial.  Stated 
it is good when there is an outgoing student that will talk to the shy students.  Reported it is 
beneficial to make connections with other students, freshman and seniors.   
Student Interview #2 
Do you feel connected to and what is your sense of belonging to your high school? 
 Student reported feeling connected as the staff and students get along for the most part.  
Student enjoys participating in activities and getting to know other students.  Student reported 
doing cross country, track, and the musical gets her involved.  She stated the cross country team 
is more like a family and she wants to be part of that rather than the big track team.  Musical is 
similar to cross country which is more like a family.   
What is your perception of the student advisory program? 
 Student reported she doesn’t really like it but it okay at some points.   Stated the students 
in her advisory do not really talk to each other.  She would like to see some changes in the 
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advisory groups.  Student reported her advisor tries to initiate conversation.  It could be better so 
students would enjoy going to it. 
How does a student advisory program influence the school climate in a suburban high school?   
 Student does not believe the student advisory program influences the school climate.  
Having the advisory groups in alphabetical order does not always allow for students to be in 
groups with people they have things in common with.   
How does feeling more connected to the school, other students, and teachers influence the school 
climate and students’ sense of belonging?   
 Student reported it depends on the activities the students do.  “If you are connected and 
do the clubs and the sports and stuff with the music it connects more students together” (Student 
Interview 2).  Student stated she has a good connection with her track coaches.  She shared 
examples of clubs and how the students in the clubs become connected to their club advisor 
which are teachers.  Student reported having positive interactions with coaches, advisors, and 
teachers positively impacts the school climate.  Students involved in clubs become more 
connected to their teachers.  The students sometimes talk about real-life situations and whatever 
is on their mind.   
 Student reported she does not think the advisory program is helpful and it is more like a 
plain homeroom.  She stated students feel like they were just put into it and she does not know 
her advisory group, knows names but does not know the students.  She does not believe it helps 
with the students’ sense of belonging to the high school.   
What effect does networking with other students and having an adult advisor have on the overall 
school climate? 
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 “It is sad to see students that are not involved because you want to have good memories 
of high school and not just going home and doing the same thing over and over again” (Student 
Interview 2).  Student reported if more students were involved like she is that the overall school 
climate would be 100 percent more positive.   
 The advisor is someone students can talk to in certain situations especially if you do not 
have anyone at home.  Stated she knows students who have had some tough times and went to 
their advisory teacher to sit down and talk to about what is going on in their life.  Stated she has a 
great Mom and Dad so she only needs to talk to her advisory teacher unless it is school related. 
What is your favorite part of advisory and what would you change? 
 Student does not like advisory and does not believe it is beneficial.  The one part she does 
like is that it is a break in the middle of the day.  Student reported there are not a lot of people in 
her advisory that have a lot in common so most of them do not talk.  “I feel like being in an 
advisory with people you have stuff in common with would make a big impact” (Student 
Interview 2).  Student shared the advisory program should be structured so students that have 
common interests are in the same group.   
Is the student advisory program good for the school, why or why not? 
 Student reported it could be good so she could make more friends and memories. 
Student Interview #3 
Do you feel connected to and what is your sense of belonging to your high school? 
 Student reported she feels connected to the high school.  Stated she is just another student 
at the school trying to pass all of her classes.  She shared she does not feel like she is above other 
students or has any more entitlement even though she is a junior.  She reported that all students 
have an equal share in the school and what she says matters as much as what a senior says.    
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What is your perception of the student advisory program? 
 Student reported it is a good idea to have the advisory groups mixed up with students 
from each class.  Students in the advisory group can help others students in the group with 
academics.  She gave an example of a girl that was good in math who helped her.  She believes it 
is good overall and it is important to get to know the students in advisory.   
How does a student advisory program influence the school climate in a suburban high school?   
 “It makes it an easier place to be for new people” (Student Interview 3).  New students 
can get help from upperclassmen. 
How does feeling more connected to the school, other students, and teachers influence the school 
climate and students’ sense of belonging?   
 Student reported when students feel better connected to the school they are able to 
connect to other students better.  An example is when the school offers a club that a student is 
interested in so the student goes to the club meeting.  At the meeting they meet new students 
which may become friends.  “It makes it an easier environment to be at school when you know 
more people” (Student Interview 3).  Student reported getting to know the teachers allows for the 
students to have more fun and pay more attention.   
What effect does networking with other students and having an adult advisor have on the overall 
school climate? 
 Student reported the connection with upperclassmen is a positive thing for the students.  
Student shared that bringing about activities that more people are interested in will bring more 
students together and they will be better connected.  “The advisor can be a teacher that does not 
teach you but watches out for you and checks your grades” (Student Interview 3).    
What is your favorite part of advisory and what would you change? 
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 Student reported her favorite part is getting to know the upperclassmen.  She believes it is 
important to know them and especially getting to see them every day.  The upperclassmen have 
gone through high school so they know what is going on and can answer questions.  She reported 
having a variety of different people in advisory was good.   
 Changes she would make would be to have a set agenda for the first day to help orient the 
freshman and all of the students.  Student reported students need to pay attention to 
announcements during advisory.  She also said that students should not be allowed to go other 
advisories unless it is for help, not for the social aspect.  She stated she thought the advisors 
should monitor grades more.  
Is the student advisory program good for the school, why or why not? 
 Student believes it is good to have so students have an opportunity to get to know each 
other.  It provides a way for students to ask questions to upperclassmen.  It also is time for 
students to have down time from learning.   
Student Interview #4 
Do you feel connected to and what is your sense of belonging to your high school? 
 Student reported feeling connected to the high school because of her older siblings.  She 
also stated that she is involved in color guard and swimming so she has those connections.  She 
attends many sporting events and believes her school does a nice job with link crew.  Stated her 
school does a nice job with announcements and sharing information with all students.  Student 
reported students should take pride being at school.  She said the teachers are supportive and it 
helps having many academic choices.   
What is your perception of the student advisory program? 
The Impact of a Student Advisory Program on School Climate at a Suburban High School       91 
 
 Student reported that the advisory period is 10 minutes for her to just sit or get help if 
needed which is a break from academics.  Student shared the advisory period should be 10 to 20 
minutes and be a little more structured. 
How does a student advisory program influence the school climate in a suburban high school?   
 Student reported it is semi-beneficial and is not really sure what the point of the advisory 
period.  Right now it is time to see your friends, print a paper, or take something to the office.   
How does feeling more connected to the school, other students, and teachers influence the school 
climate and students’ sense of belonging?   
 Student shared that happy people create a better atmosphere.  Advisory creates a more 
laid back atmosphere rather than being strict.  Student shared she is really connected to her 
teachers but believes some students do not take advantage of the assistance teachers can provide.  
Being connected to upperclassmen helps students feel better about high school.   
What effect does networking with other students and having an adult advisor have on the overall 
school climate? 
 Student reported networking can be good and bad.  Rumors could go through the students 
which would not be good.  She reported it could be good if networking was positive.  Student 
shared she believes her school has teachers that help students and are there for students.  She said 
that brings in a happier climate to her high school.   
What is your favorite part of advisory and what would you change? 
 Student stated she liked the leniency of the program.  She does like to get to know new 
students.  Student would like to see advisory be a little longer and be able to use their cell 
phones. Student shared she would like to be able to get together with a friend to study.   
Is the student advisory program good for the school, why or why not? 
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 Student stated she believes advisory is good for the school to a degree.  She stated there 
has to be boundaries so students are not just walking around.  Student shared she believes student 
advisory programs can be good for schools with the proper structure. 
Student Interview #5  
Do you feel connected to and what is your sense of belonging to your high school? 
 Student believes she is connected to the high school because she is involved in a lot of 
activities such as student council, model UN, French society, tennis, and track and field.  
Believes she belongs because of her activities and she has a good group of friends.  She shared 
she believes she can go to her teachers for help.   
What is your perception of the student advisory program? 
 Student reported it had good intentions to get older students with younger students but it    
ends up being 10 minutes to just get things done or be on your phone.  There is not much 
interaction between students of different grades.   
How does a student advisory program influence the school climate in a suburban high school?   
 She reported she thinks it is good because students get to know students in the upper 
grades.  Students get to know older students but may not feel comfortable going to them for 
anything.  A student advisory program can bring a sense of togetherness to the school.   
How does feeling more connected to the school, other students, and teachers influence the school 
climate and students’ sense of belonging?   
 Student reported it helps overall.  She shared if students feel comfortable with their 
teachers and friends it will create a sense of comfort overall.  She believes feeling more 
connected will help improve the school climate.  Being able to ask questions to students or 
teachers will help with the school climate.  Student reported having the ability to interact with 
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students in other grade levels every day could help with students’ sense of belonging.  It depends 
on if the relationships are good and if they continue throughout the year.  She reported her 
advisory did not really interact with each other. 
What effect does networking with other students and having an adult advisor have on the overall 
school climate? 
 Student reported networking can have an overall positive effect on the school climate.  
She shared she would encourage students to talk to other students.  Student believes having an 
adult advisory is good and is different than the teachers students see on a daily basis for classes.   
What is your favorite part of advisory and what would you change? 
 Student shared her favorite part is the break that advisory creates in her schedule.  She 
was able to ask her advisory teacher questions to help her.  Student believes advisory should be 
more focused on academics.  She also stated it should be at the end of the day and longer, 10 
minutes is not long enough.   
Is the student advisory program good for the school, why or why not? 
 Student believes they would be beneficial especially if students interacted with students 
from other grades to get them out of their comfort zones.  It could also be a great help for 
academics.  She stated the current advisory program is not always effective due to its length of 
time and where it is in the schedule.    
Student Interview #6  
Do you feel connected to and what is your sense of belonging to your high school? 
 Student reported feeling connected to the high school due to all of his activities.  He 
shared he knows a lot of people so he feels connected.  He believes he has a good companionship 
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with students in the school.  He shared his school is smaller so the students get to know a lot of 
people.   
What is your perception of the student advisory program? 
 Student believes it is a great program.  It is a time to ask other students for help with 
something or just a time to relax.  It is a quick, short break before going back to class.   
How does a student advisory program influence the school climate in a suburban high school?   
 Student reported he believes it helps.  Student stated that when students have the option 
to ask questions and get help in advisory it has a positive effect on the school climate.   
How does feeling more connected to the school, other students, and teachers influence the school 
climate and students’ sense of belonging?   
 Student reported when students feel better connected to the school they want to be there 
more.  “Being in class with students that you know, like your best bud makes you want to pay 
attention more and do better” (Student Interview 6).  Student reported being more connected to 
students helps the school atmosphere.  Student connections enhance a student’s sense of 
belonging due to the camaraderie inside an advisory group.  Student shared students in an 
advisory are with each other for four years so they have a chance to bond.   
What effect does networking with other students and having an adult advisor have on the overall 
school climate? 
 Student reported networking helps students feel connected and helps students want to be 
in school.  Student shared that upperclassmen share experiences with other students in the 
advisory which helps.  He stated the advisory teacher is someone students can ask for help or can 
just be someone to talk to.   
What is your favorite part of advisory and what would you change? 
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 Student reported food days are his favorite part.  Food day is when students in his 
advisory would sign up to bring in food, eat the food/snacks, and then move on to their next 
class.  Student likes the advisory period in the middle of the day to give students a break in the 
middle.   
Is the student advisory program good for the school, why or why not? 
 Student believes it is good for the school and it helps everyone in his advisory.  Students 
in the advisory are in a variety of classes and students can get help from the smarter kids. 
Student Interview #7 
Do you feel connected to and what is your sense of belonging to your high school? 
 Student reported he felt connected to the high school through sports and then the second 
half of his high school career through theater and musical type activities.  Through the activities 
he reported having good connections with other students and very good connections with his 
teachers.  Student reported he switched from playing soccer since he did not see himself being 
able to compete at the varsity level to theater where some of his very good friends were.  
Participating in theater made him feel like he belongs somewhere.   
What is your perception of the student advisory program? 
 Student reported at times it is very laid back.  He discussed how he understood why the 
students had organized activities to complete in advisory after certain events.  He referenced the 
10-minute period being something he likes because it is extra time to complete some work.  He 
connected well with and grew close to his advisory teacher. 
How does a student advisory program influence the school climate in a suburban high school?   
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 It is common for seniors to collaborate with seniors and juniors collaborate with juniors 
and not much interaction with the freshman.  The advisory program helps combine all four 
grades to get the interaction that normally would not happen on a daily basis.   
How does feeling more connected to the school, other students, and teachers influence the school 
climate and students’ sense of belonging?   
 Student reported that when students are connected to the school they have an outlet 
through the advisory program which is in addition to their guidance counselor.  Connected 
students feel like they have people they can share problems with.  Connected students also have 
an easier time understanding their teachers and why they teach the way they do.  The student 
advisory program allows the students to be in a smaller, close-knit environment where students 
can build relationships with other students.   
What effect does networking with other students and having an adult advisor have on the overall 
school climate? 
 Student reported that networking helps the school climate by building strong 
relationships.  Seniors have an opportunity to connect with the freshman and help guide them.  
The advisor gives students someone to look up to when they need someone, a role-model figure.  
The advisor can be someone to help students with personal problems they are struggling with.   
What is your favorite part of advisory and what would you change? 
 Student reported his favorite part was the laid back atmosphere with an occasional heavy 
message.  There are times when the students can bond with the other students.  He mentioned he 
likes his advisor and his advisory but had friends that did not like advisory or their advisor.  A 
sense of unity throughout the advisory program would be good. 
Is the student advisory program good for the school, why or why not? 
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 Student reported advisory programs are good for schools.  He did not believe his school 
would have as strong of connections between classes without the advisory program.  
Student Interview #8  
Do you feel connected to and what is your sense of belonging to your high school? 
 Student reported he feels connected because the school is more like a family.  Students 
struggle with each other.  Student reported his school is more like a community rather than a 
closed school.  It is a place where people try to help students succeed.  Student reported he feels 
like he belongs to the high school and tries to fit in.  He mentioned he changed his group of 
friends to be around better people that are more positive. 
What is your perception of the student advisory program? 
 Student reported it is a 10-minute break where he talks to his friends and occasionally 
listens to the news.  Most students are on their phones and not interacting.  His advisory group 
and teacher changed and it was different than his first group.  He reported the students work 
during the 10 minutes and watch the news.  It is not a time to just use a phone. 
How does a student advisory program influence the school climate in a suburban high school?   
 Student reported the advisory program does not have much of an impact on the school 
climate.  Advisory is a like a 10-minute class or 10-minute study hall.   
How does feeling more connected to the school, other students, and teachers influence the school 
climate and students’ sense of belonging?   
 Student shared if students were more connected it would bring the school together more.  
Student reported during advisory he gets to meet new people that are not in his grade or classes 
and also gets to meet new teachers.  Student reported having friends that care about school 
makes him care about school.  He wants to compete with his new friends and relate to them 
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rather than his old friend group that did not care about school.  The school environment would be 
amazing if the students were like his new friends that care about school.  He stated it would be a 
healthy environment with fewer student failures.  Student reported the advisory can be a family 
group and that each one of the students matter.  The students all have a role.  Freshman may feel 
uncomfortable but if the upperclassmen in advisory welcomed them then they would feel much 
better.   
What effect does networking with other students and having an adult advisor have on the overall 
school climate? 
  Student reported there are two things good and bad.  The good would be that everyone 
knows each other so there would not be as much bullying.  The bad would be that rumors can 
spread throughout the entire school and reputations could be damaged.  He believes his network 
of friends and teachers now will be able to get him through his next couple of years.  The advisor 
he has now controls the room and is good.  She pushes them to listen and get things 
accomplished.   
What is your favorite part of advisory and what would you change? 
 Student reported his favorite part is the free 10 minutes during the day as it is a little 
break.  Changes he would make would be to bring the students together during advisory rather 
than allowing students to be by themselves.  He reported phones are a problem.  He thought 
making advisory more like a study hall where students can get work done would be good.  He 
reported that the advisory program is good but the problem is the way the student body 
approaches it.   
Is the student advisory program good for the school, why or why not? 
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 Student reported the advisory program is a good thing.  It is a base and break in the 
middle of the day.   
Student Interview #9  
Do you feel connected to and what is your sense of belonging to your high school? 
 Student reported she feels connected to the high school because there are a lot of things to 
do and get involved with.  She shared people are nice and students care.  Sports really help 
students feel connected and that they belong, especially lacrosse.  Student shared the older kids 
in lacrosse really helped her.   
What is your perception of the student advisory program? 
 Student reported she likes advisory and that it is a break in the middle of the day.  It is a 
time to do some homework or catch up with friends.  Student shared more time at the end for 
homework would be good as well.   
How does a student advisory program influence the school climate in a suburban high school?   
 Student reported being able to bond with students for four years would be good.  She 
stated the students in her advisory do talk to others and it is a good mix but there are some 
students that just sit and do not interact.   
How does feeling more connected to the school, other students, and teachers influence the school 
climate and students’ sense of belonging?   
 Student reported being connected helps students feel more comfortable.  Student shared 
the first half of her year she did not have real connections but through lacrosse in the spring she 
developed connections and felt much better about school.  The overall atmosphere would be 
much happier if all students had good connections.  The student advisory program allows 
students to get to know a few students more closely. 
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What effect does networking with other students and having an adult advisor have on the overall 
school climate? 
 Student reported having a good network of friends helps her feel better about her school 
experiences.  Student shared that if students have a good network of friends it will make the 
overall school climate more positive.  She reported having an advisor allows for students to be 
able to ask questions and talk to someone every day and that it positively impacts the school 
climate.   
What is your favorite part of advisory and what would you change? 
 Student shared her favorite part of advisory is talking to the other students in her 
advisory.  She discussed how students talk to other students about school at the beginning but 
then toward the end that stopped.  Student likes advisory and would not make any changes other 
than maybe more time at the end of the day.   
Is the student advisory program good for the school, why or why not? 
 Student reported student advisory programs are good for schools.  She shared that staying 
together in the same groups all year allows students to bond with students.  She stated how 
students have others they can count on especially freshman. 
Student Interview #10  
Do you feel connected to and what is your sense of belonging to your high school? 
 Student reported she feels connected to the high school.  She reported the school has a lot 
of nice programs to connect with and it also has a lot of nice people.  The link crew for the 
freshman helped them feel good and be part of the school.  Student shared she plays violin and 
that she belongs.  Advisory is another place she feels like she fits in since she is able to talk to 
the other students.   
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What is your perception of the student advisory program? 
 Student reported she really likes the advisory program.  She mentioned at lunch she is 
eating and does not always have time to relax.  The mix of upperclassmen and lower classmen is 
nice so if students are having a problem in a class they can ask an upperclassman for help.  There 
is time to talk to other students which is nice.  She mentioned how the upperclassmen took her 
schedule as a freshman and told her that “this teacher is really hard and you are going to have to 
study or this teacher is really easy and you do not have to worry about stressing for their tests” 
(Student Interview 10).   The upperclassmen talked to the freshman about homecoming and 
activities.  She reported she has a really good advisory. 
How does a student advisory program influence the school climate in a suburban high school?   
 Student reported the advisory group helps make her smile and feel good about the day 
which helps when she is struggling.  She mentioned having a lot of funny people in her advisory. 
How does feeling more connected to the school, other students, and teachers influence the school 
climate and students’ sense of belonging?   
 Student reported that when students get involved they will feel better connected and want 
to be in school.  She shared people will like coming to school and will enjoy the atmosphere if 
they are connected.   Helping the freshman is a really good idea.  She mentioned she is able to go 
to her advisory teacher for help and to get through the day.  Being connected to other students 
also helps get through the day.  A mix of all classes in advisory helps students say they are 
friends with a senior or junior which makes freshman feel better. 
What effect does networking with other students and having an adult advisor have on the overall 
school climate? 
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 Student mentioned she felt having older students to talk to and having those connections 
helps the climate of the school.  She reported she felt cool because she knew seniors in her 
advisory as a freshman.  Student really likes her advisor and her advisor was not one of her 
teachers.  Her advisor recommended her to be a link leader which made her feel really good.   
What is your favorite part of advisory and what would you change? 
 Student reported her favorite part was the social part, being able to talk to others for 10 
minutes.  Advisory gives her a chance to talk so she is able to go to her next class and focus.  She 
likes it during the time that it is in the day which creates a break in the middle of the day.  
Changes she would make would be more advisory days to get the new students connected.  She 
would also increase the time to 15 minutes rather than 10 minutes. 
Is the student advisory program good for the school, why or why not? 
 Student reported advisory is good for the school.  She mentioned the transition from the 
middle school to the high school is hard because students have a lot more freedom.  “Advisory is 
not about working; it is about making friends and having connections with people” (Student 
Interview 10). 
Student Interview #11  
Do you feel connected to and what is your sense of belonging to your high school? 
 Student reported he feels connected because of the total atmosphere and the teachers and 
students.  It feels like a community and not just a school.  Student reported if he had a problem 
he has people he can talk to and trust.  Student shared he belongs and does his part in the school.  
He stated school is like a machine and everyone has a part.  His sense of belonging is that if he 
were not in school or others were not in school it would not work. 
What is your perception of the student advisory program? 
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 Student shared the advisory program gives him a time to complete homework that he may 
not have completed from the day before.  It is also a time to make-up a test.  He views advisory 
as valuable time especially to catch up on things.   
How does a student advisory program influence the school climate in a suburban high school?   
 Student reported it helps the freshman get acquainted with the upperclassmen.  He stated 
he believes the advisory program helps the students feel better connected to older students and 
teachers.   
How does feeling more connected to the school, other students, and teachers influence the school 
climate and students’ sense of belonging?   
 Student stated if he was not connected he would not do as well in school and believes that 
would be true for everyone.  Being connected helps him perform better.  He mentioned having 
people to talk to helps for academics and to be able to share problems.  More connections help 
the overall climate and students’ sense of belonging.  He stated participating in sports and being 
involved with clubs helps the school climate. 
What effect does networking with other students and having an adult advisor have on the overall 
school climate? 
 Student reported networking makes school easier especially if you have someone to talk 
to since school can be stressful.  Having people students can talk to makes the whole atmosphere 
better.  The advisor is someone you can talk to about non-academic things.   
What is your favorite part of advisory and what would you change? 
 Student reported his favorite part of advisory is 10 minutes where he does not have to 
think a lot, get some things done, catch up, and sometimes watch a funny video.  He mentioned 
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he would change part of the structure to include freshman in with their link crew leaders.  He 
would like advisory to be longer if possible.   
Is the student advisory program good for the school, why or why not? 
 Student reported advisory helps bring the school together because students are in class 
with students from all grades including the upperclassmen.  The upperclassmen have gone 
through the issues the under classmen are experiencing.  He even had an upperclassman in his 
advisory read over one of his papers.   
Student Interview #12 
Do you feel connected to and what is your sense of belonging to your high school? 
 Student reported he feels connected to the high school.  He stated he involves himself in 
the student body and the activities the high school offers – football, lacrosse, attends sporting 
events, black out, white out, drama events, and the musical.  Student reported his mother and 
sister attended the high school and built the foundation for him.  Teachers overall make him feel 
like he is part of the high school.   
What is your perception of the student advisory program? 
 Student reported he likes the student advisory program.  Stated it is fun in advisory 
celebrating other students’ birthdays.  Student shared his advisor believes it is important to make 
sure everyone is noticed and involves everyone.  He shared that they have sometimes have a no 
cell phone policy in advisory.  It is also a way for students to get to know the upperclassmen.  
Students get to know a wider range of students in the school.   
How does a student advisory program influence the school climate in a suburban high school?   
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 Student reported he gets to know a lot of different people in the school through advisory.  
Students in advisory talk about school events and try to get others to participate.  He shared it is 
good for the upperclassmen to talk/invite the younger students to events.   
How does feeling more connected to the school, other students, and teachers influence the school 
climate and students’ sense of belonging?   
 Student reported it is good to be connected and have students find their place.  It is 
important to involve yourself and get involved with activities.  Student shared when students 
have a sense of belonging they feel better about asking for help outside of class.  Advisory 
exposes students to other students which helps the overall atmosphere. 
What effect does networking with other students and having an adult advisor have on the overall 
school climate? 
 Student reported it is easier to have interactions with other students rather than putting 
your head down and walking to your next class.  He sees the networking as helping the school 
environment.  He shared his advisor is open to talking and allows for the students to see her 
outside of advisory.  His advisor is another person at the school he can talk to in addition to his 
guidance counselor.   
What is your favorite part of advisory and what would you change? 
 Student reported his favorite part is talking to people.  He likes seeing the same people 
each day and hanging out for a few minutes.  He likes having advisory grades 9-12 but possibly 
make it a little longer so everyone has that period to work. 
Is the student advisory program good for the school, why or why not? 
 Student reported it is good for the school to have an advisory program.  He likes the 
structure and its purpose. 
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Student Interview Summary 
Do you feel connected to and what is your sense of belonging to your high school? 
 All 12 students that were interviewed reported they felt connected to the high school for 
mostly the same reason – involvement in an extracurricular activity (athletics, theater, and 
music).  The overall sense of belonging for the students came from the feeling of being involved, 
having friends and teammates, and having teachers that care about them.  Some of the students’ 
connection came from family connections – parents attended the same school or they had older 
siblings that attended the school.   
What is your perception of the student advisory program? 
  The perception of the student advisory program from the students varied from them 
thinking of it as 10 minutes of free time to time to complete work.  They reported the advisory 
time being social and bonding with others, students being in their phones and non-social, shy 
underclassmen not talking to anyone, talkative and helpful upperclassmen, time to catch up on 
their homework, time to print, and time to talk to their peers and their advisor about school or 
personal events and issues.  Some advisories celebrated birthdays and had fun food days.  It was 
mentioned that advisory is a time for the underclassmen to get to know the upperclassmen which 
the underclassmen seemed to really appreciate.  The students viewed it as valuable time to catch 
up on homework although only 10 minutes.  They all seemed to appreciate a break in the middle 
of the day.  Eleven out of the 12 students interviewed had a positive perception of the student 
advisory program and even the one that did not care for the program understood the purpose and 
stated it could be valuable with some changes.  The students were clear that advisory and 
students in each advisory played a role in the effectiveness of the individual advisory groups. 
How does a student advisory program influence the school climate in a suburban high school?   
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 The students (50 percent) reported the advisory program helps the students by providing 
a way for them to meet new people and make new friends.   The students (five of the 12 
interviewed) reported there were improved relationships due to the advisory program.  Two of 
the students reported the advisory program does not have much, if any influence on the school 
climate.  The additional ways the advisory program influences the school climate as reported by 
the students were connections to teachers, time to see friends, and creating a sense of 
togetherness.  One student mentioned the groups do not allow for similar students to be in the 
same group but that common interests would be a good way to structure the groups.   
How does feeling more connected to the school, other students, and teachers influence the school 
climate and students’ sense of belonging?   
 Being more connected creates a more welcoming and better environment as reported by 
11 out of the 12 students interviewed.  Nine students realized that connections between students 
and connections with upperclassmen is a positive for the school climate.  Eight of the students 
reported having connections assists with students getting help and receiving help from others.  
Six of the students reported feeling more connected helps students do better in school. 
What effect does networking with other students and having an adult advisor have on the overall 
school climate? 
 The students reported (11 of the 12 interviewees) that the connection to a teacher is 
important.  Ten students reported having relationships with other students and networking is also 
important for the school.  Having connections to the school through other students and the 
teachers and being able to talk to their advisor is beneficial.  Two students reported having a big 
network can be good and also bad.  They shared that a large network could be bad with rumors 
being able to be spread much easier.  
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What is your favorite part of advisory and what would you change? 
 The students overall favorite part of the student advisory program is the break it creates 
for them in the middle of the day.  They also enjoyed the social aspect of advisory and when 
their group received treats from their advisor.  The other highlights reported by the students were 
meeting new students, being in advisory with a mix of students from all grade levels, being able 
to get help from other students and the advisor, and the leniency of the 10 minutes as it did not 
have to be academic.   
 The students recommended many changes and most revolved around the structure.  
Seven students wanted the advisory period to be longer and moved to the end of the day.  Four 
students did not want students to be allowed to leave advisory and thought there should be a 
focus on unity and bringing the students together.  The other changes recommended were to 
assign the advisory groups by students that share similar interests, have students pay more 
attention to the announcements, have advisors monitor grades, assign students in advisories with 
their link crew leaders, and three students want it to be more academic.  
Is the student advisory program good for the school, why or why not? 
 The students were unanimous in responding (all 12 students) that the student advisory 
program is good for the school.  The students reported the program helps students make 
connections with other students and meet new students.  It provides an opportunity for students 
to ask questions of the upperclassmen in their advisory.  The other two main reasons were it is 
down time for the students and it helps with academics.   
Table 27 
Student interview questions with codes, frequencies, and emerging themes 
Questions Codes  Frequency Emerging Themes 
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Do you feel 
connected to 
and what is 
your sense of 
belonging to 
your high 
school? 
 Connected 
 Activities 
 Family 
 Sports 
 Music 
 Theater 
 Link crew 
 Community 
 Teachers 
 Students 
 Clubs 
 17 
 10 
 5 
 13 
 3 
 5 
 4 
 3 
 10 
 16 
 8 
Interviewees feel connected  
 
Reasons for being connected 
– activities, sports, music, 
theater, link crew, clubs 
 
Connected to students and 
teachers 
What is your 
perception of 
the student 
advisory 
program? 
 Break in the day 
 Time to sit 
 Time to work 
 Connect with teachers 
and students 
 Get help 
 Good overall, great 
program 
 Have mixed groups of 
students 
 Students don’t talk to 
others 
 10 minute study hall 
 7 
 4 
 11 
 10 
 
 7 
 2 
 
 6 
 
 5 
 
 5 
 
Time for students – break, 
sit, get help, study hall, 
and/or work 
 
Connections with teachers 
and students of all grade 
levels 
 
Some students are not 
connected and/or don’t talk 
to others 
How does a 
student 
advisory 
program 
influence the 
school climate 
in a suburban 
high school? 
 Meet new people, 
make friends 
 Connections to a 
teacher 
 Improves relationships 
 No/not much influence 
on climate 
 Helps school climate  
 Positive 
 Comfortable 
 9 
 
 4 
 
 8 
 3 
 
 5 
 3 
 4 
Creates connections with 
teachers and students while 
improving relationships 
 
Positive program that helps 
the climate 
 
May  not have much of an 
influence if any on climate 
How does 
feeling more 
connected to 
the school, 
other students, 
and teachers 
influence the 
school climate 
and students’ 
 Do better in school 
 More welcoming/ 
better environment/ 
school climate 
 Connections with 
students 
 Connections with 
teachers 
 Get/give help 
 7 
 17 
 
 
 18 
 
 16 
 
 12 
Students that are more 
connected to students and 
teachers create a more 
welcoming environment 
 
Students will do better in 
school the more they are 
connected 
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sense of 
belonging? 
 Someone to talk to  8 Connections assist with 
getting help and giving help 
What effect 
does 
networking 
with other 
students and 
having an adult 
advisor have 
on the overall 
school 
climate? 
 Relationships with 
other students 
 Connects to the school 
 Connection with the 
advisor 
 Positive effect 
 Good and bad - rumors 
 
 21 
 
 9 
 13 
 
 15 
 2 
Networking provides 
connections with the 
advisors 
 
Relationships with other 
students help connect 
students to the school 
 
Networking is a positive 
effect 
What is your 
favorite part of 
advisory?  
 Treats 
 Break 
 Meeting new students 
 Leniency/laid back 
atmosphere 
 Talking with 
friends/social 
 5 
 5 
 3 
 6 
 
 15 
Social – talking with friends 
and meeting new students 
 
Non-academic time – break, 
treats, laid back atmosphere 
What would 
you change 
about 
advisory? 
 More time 
 Common interest 
grouping 
 More academic 
 Unity – bring students 
together 
 Put advisory at the end 
of the day 
 Freshmen with link 
crew leaders 
 Like how it is 
 11 
 2 
 
 4 
 4 
 
 4 
 
 3 
 
 7 
Structure – more academic, 
more time, and move to the 
end of the day, like how it is 
 
Unity – facilitate student 
conversations and keeping 
them in their assigned 
advisory 
 
Groupings – common 
interests and freshman with 
link leaders 
Is the student 
advisory 
program good 
for the school, 
why or why 
not? 
 Yes  
 Connections with 
students from other 
grades, new friends, 
bonds 
 Down time/break 
 Able to ask questions 
of other students/ 
teachers/get help/ 
academics 
 12  
 11 
 
 
 
 6 
 6 
Advisory program is good 
for the school 
 
Helps with connections 
 
Students can get help and/or 
take a break 
 
 The results show that the students interviewed have a strong belief that student advisory 
programs are good for schools and help with the school climate.  All of the students interviewed 
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felt connected to their school for varying reasons – sports, activities, music, and theater.  They 
also felt connected to other students and their teachers.  The students interviewed recognize the 
importance of being connected to their school which helps with the overall school climate and 
atmosphere.  The students surveyed had positive connections to their teachers, friends, parents, 
siblings, school, self, future, peers, and advisor.  They also had a positive report of doing their 
homework and being glad they had an advisory program.  The student surveys are in alignment 
with the interviews as the students reported being connected to other students and teachers.    
Summary 
 The results of the surveys and interviews provide data supporting the students that 
participated in the study are connected to other students, teachers, parents, siblings, and their 
school.  The connections they felt were a result of being involved in activities, having a network 
of friends, knowing their teachers, and to a degree the student advisory program.  Even though 
all 12 students interviewed believe student advisory programs are good for high schools, only 80 
percent of the students surveyed were glad their high school had a program.  There were 39.2 
percent of the students that reported not really true and not at all true about feeling more 
connected to their high school because of the student advisory program.   
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Chapter 5: Conclusions and Recommendations 
Introduction 
 The impact of a student advisory program on school climate at a suburban high school 
became a research topic when a high performing high school surveyed its students in 2013 and 
realized approximately one third of the students did not feel connected to the high school.  This 
research study was conducted to research student advisory programs and the impact one 
particular student advisory program at a suburban high school had on the school climate.  A 2013 
end-of-year student survey indicated one third of the students did not feel connected.  The lack of 
student connectedness at a strong academic school with a lot of pride and a culture of excellence 
was alarming.  The end-of-the-year student survey created the sense of urgency to make a change 
in the school. A committee of teachers and administrators created a student advisory program to 
address the connectedness issue.  Student advisory programs and mentoring programs were 
researched in all school settings and at the middle and high school levels.   
 It was determined the best type of research to complete was a mixed-methods study 
utilizing a student survey and conducting student interviews.  The survey used was The 
Hemingway which is an adolescent connectedness survey.  The quantitative aspect of the study 
involved The Hemingway which was comprised of 57 questions divided into 10 subscales with 
an additional six questions related to homework, teachers, advisors, student advisory program, 
and connectedness.  The survey was offered to all 865 students in grades 9-12 at the high school 
being researched.  One hundred nineteen students (14% of the school) returned a parent-
permission form to participate and 74 students (62% of the forms returned) completed the 
survey.  The results of this research study’s student survey showed that approximately 25 percent 
of the students responded that they do not enjoy school.  Previous end-of-year student surveys 
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conducted by the school had similar results for students not feeling connected to the school with 
over two-thirds of the student population completing the end-of-year student survey.   
The survey questions were summarized into four conceptual groups - being social (includes 
neighborhood and friends subscales), being related (includes parents and siblings subscales), 
being academic (includes school, teachers, and reading subscales), and becoming oneself 
(includes self and future subscales).   
 The qualitative aspect of the study involved the researcher interviewing 12 randomly 
selected students that agreed to participate as part of the parent-permission form.  The students 
were asked 13 questions by the researcher which was also their assistant principal.  The students 
were informed the researcher was trying to capture their perceptions and find ways to improve 
the student advisory program.  They were asked to be completely honest.  The students 
responded positively and negatively about the student advisory program which helped to 
improve the validity of their responses.  The interviews were coded for themes and summarized 
in chapter 4.  The results were analyzed while taking into consideration the central research study 
question and sub-questions.   
Conclusions 
 The Hemingway’s theoretical framework describes how social support and attachment 
lead to a sense of belonging and sense of relatedness which ultimately leads to adolescent 
connectedness.  The research study conceptual framework used was the effect students and 
teachers have on and with school climate, connectedness/building relationships/sense of 
belonging, and student advisory programs.  Both frameworks have an emphasis on student 
connectedness and relationships.  The data from the study supports that connected students are 
involved with their school and feel good about their school.  A majority of the students from the 
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survey (80%) and 100 percent of the students interviewed recognized how the student advisory 
program is good for the school.  One finding that is somewhat contradictory in support of 
students being better connected to their high school because of the student advisory program was 
that 39 percent of the students responded not at all true/not really true to feeling that way.  
Almost 40 percent of the students did not believe their student advisory program assisted them 
with being more connected to the school which is a goal of student advisory programs. 
 The central research question was what is the effect of a high school student advisory 
program on the school climate, students’ sense of belonging, and connectedness in the school 
community?  The results show the student advisory program does have a positive impact on the 
school climate, students’ sense of belonging, and connectedness in the school community.  
Students want to be connected and realize the better their network of friends and teachers, the 
better they believe the overall atmosphere at the high school.  All 12 students that were 
interviewed believe student advisory programs are good for high schools.  The students’ sense of 
belonging came from the feeling of being involved, having friends and teammates, and having 
teachers that care about them.  The programs create time and provide opportunities for students 
to meet other students and teachers while having a chance to bond with new students.  There was 
strong support for underclassmen getting to know upperclassmen in advisory which was one of 
the reported positive aspects of the student advisory program.  The students interviewed had a 
positive perception of the student advisory program (11 out of 12 students). 
 In addition to answering the central research question, the results also answered the sub-
questions:   
1.  How does feeling more connected to the school and building relationships influence 
students’ perception of the school climate?   The data supports connected students feel better 
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about their school environment.  The students reported networking with friends, peers, and 
teachers created a better school atmosphere.  They did not specifically relate the terms 
connectedness to school climate.  Fifty percent of the students interviewed reported the advisory 
program helps the students by providing a way for them to meet new people and make new 
friends.   Five out of the 12 students interviewed reported there were improved relationships due 
to the advisory program.  Two of the students reported the advisory program does not have 
much/any influence on the school climate.  The additional ways the advisory program influenced 
the school climate as reported by the students were connections to teachers, time to see friends, 
and creating a sense of togetherness.   
2. How does a student advisory program at a suburban high school enhance the students’ 
sense of belonging?  The student advisory program created opportunities for the students to feel 
connected to and meet other students and teachers they may not have had an opportunity to meet.  
The students interviewed and surveyed felt as though they belonged to their high school.  The 
students believed that being more connected created a more welcoming and better environment 
as reported by 11 out of the 12 students interviewed.  Seventy five percent of the students 
realized that connections between students and connections with upperclassmen were both 
positive for the students’ sense of belonging and school climate.   
3. How does networking with other students about the school environment affect the overall 
school climate?  The students recognized the importance of networking although two of the 12 
students interviewed stated a strong network could be good and bad.  The two students 
referenced a strong network could be an avenue for rumors to travel faster.   Almost 67 percent 
of the students interviewed reported having connections assists with students getting help and 
receiving help from others.  Fifty percent of the students interviewed reported feeling more 
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connected helped students do better and feel better in school.  Ninety two percent of the students 
reported that the connection to a teacher is important.  Ten of the 12 students interviewed 
reported having relationships with other students and networking was also important for the 
school.  Having connections to the school through other students and teachers and being able to 
talk to their advisor was beneficial.  Overall the students believed a strong network of friends and 
teachers would benefit them in school. 
There is a lack of program data on advisory programs (Shulkind, 2007).  The results of this study 
provide data to support the positive benefits of a student advisory program in suburban high 
schools.  This research helps to close the research gap on the benefits of student advisory 
programs on school climate in suburban high schools.  Analyzing the data from The Hemingway 
survey and student interviews provided data on the perceptions of the students regarding the 
student advisory program and school climate.   
Recommendations 
 To learn, children and adolescents need to feel safe and supported (Parrett & Budge, 
2012).  A student advisory program can be effective in creating increased connectedness and a 
sense of belonging in suburban high schools thus improving the school climate.  There is not one 
specific element that would make the student advisory program effective for suburban high 
schools, it is more about having one and supporting it administratively.  The students enjoyed the 
break in the day it created, they enjoyed meeting new students, appreciated meeting 
upperclassmen as the groups were mixed up by grade level, and most of them connected with 
their advisor.  The connection with other students and the advisor created a better school 
atmosphere for the students.   
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 It would be recommended to have a student advisory program where the students meet 
daily in the same group for all four years of high school.  It is also recommended to have the 
advisory period be longer than 10 minutes, closer to 30 minutes.  There should be an academic 
element of the advisory program but the students did speak a lot about the social aspect of the 
advisory period being a real positive.  The students enjoyed the social part as well as how lenient 
the “break in the middle of the day” was. 
 The goals of a school’s student advisory program need to be specific to the school’s 
need(s) – academic, social, relationships, connections, or a combination.  The recommended 
process for implementing a student advisory program in a suburban high school is outlined in 
figure 17. 
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Figure 17.  Adams Student Advisory Program Development Framework 
The purpose of the framework is to provide a general concept that could be expanded or adapted 
to meet local school or district needs.  The goals and objectives drive the framework which are: 
 Create a student advisory committee of teachers and administrators 
 Committee conducts student advisory program research 
 Committee determines the goal(s) of the student advisory program with input from all 
three groups (teachers, students, and administrators) 
- Determine the primary goals should be academic and school climate (building 
relationships with students and teachers) – need both elements to be most effective 
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 Develop the student advisory structure  
-  Meet daily for 30 minutes is recommended 
- Groupings - mixed grade levels (approximately 4-5 students per grade level, 
randomly selected) 
- Same groups for all four years of high school (other than new students and freshmen) 
 Committee evaluates and reflects on the goals and effectiveness of the student advisory 
program – revise, modify, and adapt to the school needs 
 Schools have flexibility in creating an advisory pass or computer pass structure for 
student accountability 
 Administrators and teachers have to hold students accountable during the advisory time 
or it will become unstructured time with little value 
The implementation of a student advisory program in a suburban high school can lead to positive 
change.  Implementing a student advisory program has the potential to fulfill two of Drexel 
University’s Ed.D. Keystones – Ed.D. graduates exemplify the curiosity, inquiry skills, and 
scholarly competencies needed to investigate an idea and transform it into meaningful action.  
The second Keystone is Ed.D. graduates possess the abilities to create and support communities 
that are the bases for sustainable change. 
Future Research 
 The limitations of this study involved not being able to determine the relationship 
between school climate and connectedness or sense of belonging.  The survey and interview 
questions for this study did not provide data to be able to determine if there was a relationship 
between school climate and connectedness or sense of belonging.  This study did not examine a 
correlation between school climate in regard to gender, specific to grade level. 
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This research study could be expanded to study the relationship between school climate and 
connectedness or sense of belonging.  The future study could focus on what factors contribute to 
school climate and is there a significant relationship between school climate and sense of 
belonging between males and females.  This study did not have enough males and females per 
grade level to be able to draw conclusions in regard to grade-level and gender comparisons. 
Summary 
 Student advisory programs have a place in suburban high schools.  Osofsky, Sinner, and 
Wolk (2003) reported many positive benefits of student advisory programs.  Similar findings 
between their research and this study were relationship building, academic focus and 
achievement, and avenues for communication.  Even though advisory programs are commonly 
found in middle schools and urban high schools, suburban high school students can benefit from 
them as well.  The students need to feel connected and a sense of belonging to their high school, 
regardless of their size of school.  Students want to have connections and a social network which 
lead to a better overall school climate and atmosphere.  Student advisory programs can create 
opportunities for students to be connected and feel as though they are part of their school.  
Connected students in a school feel better about their environment which positively impacts the 
school climate.  One of the most important aspects of relationships in schools is how connected 
people feel to one another (Thapa, Cohen, Guffey, & Higgins-D’Alessandro, 2007). 
 A positive school is one where the students feel safe and want to work hard and learn 
(97.2 percent reported wanting to do well in school).  The students in this study reported working 
hard (97.3%) with 75.6 percent enjoying being at school.  Even though 39 percent of the students 
surveyed did not feel better connected to their high school because of the student advisory 
program, 94.5 percent of the students reported liking their advisor.  Over 60 percent of the 
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students surveyed recognized the positive impacts of a student advisory program. Effective 
advisors know and care about their advisees, closely supervise their advisee’s academic progress, 
problem solve, and provide advice.  Students and advisors perceive that advisory programs 
directly improve academic performance and can foster a community of learners (Shulkind & 
Foote, 2009) 
 Administrators and teachers will be able to utilize the data from this research study on 
how a student advisory program influences the school climate.  The results from the students 
support student advisory programs help create a positive school climate – meet new people, 
make friends, connections to a teacher, improve relationships with peers, help school climate, 
and positive program that helps the climate.  School climate is impacted by positive student 
relationships and interactions which is an aspect of student advisory programs.  A healthy, safe, 
and supportive learning environment enables students, adults, and even the school as a system to 
learn in powerful ways.  Such an environment promotes innovation, inquiry, and risk taking 
(Parrett & Budge, 2012).  Student advisory programs can positively influence the school climate 
at suburban high schools through creating connections with an advisor and other students while 
fostering a safe and comfortable learning environment. 
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Figure 18.  The Hemingway survey (Karcher, 2011) 
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Figure 19. Student interview questions 
The following interview questions were asked to the students: 
 
1. Do you feel connected to your high school, why or why not? 
2. What is your sense of belonging to the high school and please explain? 
3. What is your perception of the student advisory program? 
4. How does a student advisory program influence the school climate in a suburban 
high school?   
5. How does feeling more connected to the school influence the school climate?  
6. How does feeling more connected to other students and teachers influence the 
school climate? 
7. How does a student advisory program enhance the students’ sense of belonging in 
the high school if any?   
8. What effect does networking with other students about the school environment have 
on the overall school climate? 
9. How does having an adult advocate/advisor in the school influence the school 
climate? 
10. What is your favorite part of advisory? 
11. What would you change about advisory and why? 
12. Is the current structure of the student advisory program effective, why or why not? 
13. Is the student advisory program good for the school, why or why not? 
 
